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TV LADOLNE, ZOBBRIZONVWTHWR B I L TH B, HHEOPEICKESE
KD EBEEZELEZLNS.

S OFEE, FEIRBIE LTV 2 DICRKFEOBHMEVEEL D X 5|
ELF20THE. REEDBPRVCOIBEMECEGERRET S &, Fo LTiRiEH
LTWwah, WEREDZRo Ty, HEMEZEVEROEFEICLTWS, 5
WL R — FEETRIGICFER DD R, E o EHAR D L. DO DOUEER &
LT, SEMECOWTIIHENA LS Z REL, &E 0L — b 78 E
ZOF 5 Lo TR%Z 2022 FFELICITHLY AND TETH 5.

i
UOREREEE (IRF), CFEET, AT, KEEZ, Bkt
[ BAGESCREAE SR BRIE oML | [H 1Lt EHTE] Vol. 10 (2018)
P FINEBERY Y T o8 2 FEFPNAFEM X Y https://www.aoyama.ac.jp/faculty/study_
guide/
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UTv R — MMERGE] AR OE % 2 FEERIT L, 2021 FECHE5 R
72 %. epub it & kindle fRCIERL L T %, 2021 5FEEfk I Romancer % > T web
BECTZ2X5icLTws, b, ZELMOTLH TN, FOOFHRLICONT
R AEAHR RS [ SF i El e F & 7] (SIST M) ICHEMLL, 2otk
WEHAE D [FItESEHRNE] 0FZH2SFL L Tn5,

Ve T F oy rTlE, TRETICHEMCEHLCELZEHICOWTRHY o T, fl
i, RRCPAN R ED—AHEMEOTICETE Lz] L ifuicxiL Tdw,
— M EFoTEVTWERAI Tz, P LEsTLEnELA] EnS KXo,
TEfEDTRE X BRI IC o T B,

P ARBECECTR, BHOoHE W EE RETEE 2 MEINICERT 2 2012 1T
fthic X 2 HARGEXFE N ERHEY — V2 FH L Tz d 5 255, 2 0 3 BEREA
BAREZHCHE T, RELOEAZ T AL, RELOEEBOESE X X025
LbDOTH 5 .

¢ AR (2007) B

T HEMARMEE LT, ZHEERDORY 2 — 2 L ECYBER S RS n 7= R Crl gE
TR ERKOBEEZR L -0 0B R0, FHERFEORR 2 cofx CEE L
TWAIRETH 5.

EE BTN

e (RK), XPFEET, ZHHMT, K¥FEZ, Baidrt (2018) [HARGE
RV R O] [H 1Lt & E T ] Vol.10,89-90.

FRfE 2, KB , SOFRESET, L HAIT (2019) [HAGESCEERIE L 7 F 2 b
~A = v 7ol ] THEEHRAVE] Vol.11,105-107.

EALSERE, AT, OPRESET, ITNED, ZAME T, 8RS, ILHE# (2014). TH
2B LE—FDE DR FEREECHR] 3559,

TTFEA , CEEE T, R 722K (2009) [0 % D #FEFHK % 5 > 72 T2V (Text-To-
Vision) I X 3 ERBIESAE | THABE L2tk 1 2009(4), 79-84.

IS, XOFESET , fRREZZE (2011) [ 25 [0 & e 9 HARECENE ML
%Y — v :ComiQlip: H{EHREL F = v 7 BBEZ ARG L -2 v 7 v AT
] THARHE LYAt7eE 8] 2011(1), 333-338.

BAEM , KiG—(, 3tk (2007) [ HARGE ) oMU IC X 2 BEEIT LEAE ]
55(1), 29-34.

NOPEET, LHAIT (2021). TvR— MEEGE : B HREH 2 ia=r—va v
BT * 2 ] SR,
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FRTHCATRIC B 2 CEMERIRE O KB

MOPEET, HHAT, MR (2020) THARGEXEMER R T F A b~ =7
DU THE2AEHRAITTE 2 v & — 2020 FEERTFE R ] 12, 72-74.

Abstract: This paper introduces lectures and teaching materials about the writing instruction
part of "Basics Communications," which is a required subject for freshmen in the Department
of Social Informatics, and verifies the effects of the lectures and learning tasks. The student's
task score and reference rate are compared with their final report score. The results confirm

that the teaching materials are effective.
(Fefmsz#iH 2021 49 A 30 H)
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Y—F + AR-RLLTDIATA VTRV R —
—JRECcoOFEmICER L T—

HH iz

RN & a7 il

Positioning Writing Center as a Third Space:
Focusing on the Discussion in US, UK and Japan

Hiroyuki Ida

College of Economics, Aoyama Gakuin Univeristy

HE KRR, FTIAT4 Vv X —DYKE, HACTOEMAMEL, 3
&, BEHE, WiR~oT7 7 —F2BElL, HRICBT 27474 v 72y 2—0D
PrEM T 2 MEZR T 5. X<, Whitchurch(2008) 2342 L /24— F « 2=— 2 HHm%
w32 eT, HEDIAT 4 v ey 2 —05RI50IC &S L, EIBE T 22 158
HoHIeEMEMTZ. Vb, RO (7Y * 27 LINTHEET 2 2 L OF|
m) L AZy 7ofEMNT KA TH AR EBRE T AVLRIRAEMKE L CiiE
SDFeNBT L) KHERALLINBDEZLE2ERL, 5B IAT A v Iy 22—k
HZ2HRNICERT L HNE 35, BRI, SBROIAT A4 VIRV EZ—DH
DHIZOWTHEMT 3.

FoU—F:H—F A=, FAT 4V 7RV E—, B FaTL

1. IL»IC

2020 £ 3 H, FAz b 0EFREIFR a0 F v 4 LV REYYEIC X > T, YENRF v
VRADAR=ZADLIRHEEIGEERERLIND 2 LIk oTz. BHEOWMIEIEHIL D
boh, FELZLDFURLOAVIAVvEBLT, Fx Vv XAnLEINZL ZATITD
NEHEIC o7, AV IA Vv TOREFTECMTLT 2=y 70EFLZDHD
BFEIHSCATIIN TS (i, 2021). —5T, %475 0N RBERE L 4 v
74 v COBRBEOERABRLAICHEHNLDDOH S Z L HIEFH TN T3 (Gourlay, 2021).
Dzl TNETHLWBIGHMICHDIATIN T AZTIATA VIR, FvI4v
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BELVI X v VAP OHEN R CEEE ORFEHFUCRAT &, 2R H L v
VOREL LTEEL2OHE L HHAELL TWE &b E R 5.

Tld, TOX) ICYWHEIBECITON TV EIA T4 VIR, v 74 VBRETO
FGAFAVI~BITLESAIC, TRETIAT AV Iy XR—p317 LCT& = 1%E
FAEIC R D072 550, ARRTEZOMVICH LT, FEICARSZEHH, LS
INECHU Rz oFERsmLINE L W IErOmEED LI LICLEYL, 20
fife<c, 5K, 7474 v 7y 2 —DMEMTEHERELDD, 7474 v 7Y
X — % MRS ALEAT T 2 BRI B R 21T, a0z OFlA 2R3 5. FRic
FOR B O RE O ZIC X o T 2 MR E M T 2B L7l — F -
AX—2MGR | ZEANTEI LT, FAT4 V7V 2—DH YT Z DORHAHICTHE
JGEEBZEERHELTCYS, o, HRACBUI 279474 v 7k v2—Ddb
DIk 5 L CORMBEER T 2 Lichbonhs L ilbng.

2. AT 4 v Iy -l

KETIE, FA4T4 v 7y Z—DlfilconT, JRkEOEFTAZEEL SO,
HATORERICOWTHNDE Z & T, 9474 v 7 v 2 —DWiEMNITZHERL,
FOBERCHAMERMB T LIckoT, HE, 474 v 7w v 2 —DEN%Y
flEEE L 7=\,

21 T7AYATORE

FFTRAY AT, RETTIAT 4V TEHEBRREI T o 72 FEOHPIF IO
Th_7z0, PEE (2019) XX, TAVATTHhHT IV 294 T4V 7 BNHE
IC72 o TELHTRICOWT, B XIEFKEEEZ D 1960-70 FRUC RAEEFEE S DL
KickEo T, KR¥ECTEIEFHATE T ARVEE~OWNGICHZ2HT 5. 2F 0 +5
BRIYVT 7V —%ALTOARVWEEICH LT, YPIEKAECOEEREAcoORELT
bhTwiz, LIAH, ZNREE~DAHICR o7 2 L TREICHEZ M/ L T
BXN 3B X917 5 (Haswell, 2008). Haswell (2008) 12, Z B DF 22— F Y 7 (fd
HE) REZRET, FAT 4 v 7 vy 2= LTHEREBICREINT, &%
CTATA VI OIFERKERFEL R L RBEWHLTWE . 272L, VAT
TN AE AR E S, SHREEZFEOT A Y AICEWCTEREETD T4 T4 v 7 %%
R E T2 F UL LTIATA VI vy X —BEL L &7,

ZLTC, AT 472y Z—THOONTWIHBETECODWTRRTEHE 2
W, UK 7 b @ & LT peer tutoring, collaborative learning, non-directive approach
I fitir € 3 { (Babcock & Thonus, 2012; Bruce & Rafoth, 2009; Manchén & Matsuda,
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2016). T T7 AV HIDIAT 4 v IV ZR—ICBTFI2HABFOHWFELLTF 2 —4X
—DOERBNDVEETH 5. FEHECKAG ELR EPHY T 5 2 &34 2 1E North
(1984) 1%, 77 A tokECTIERL, HEFoMEL| R L cHEELAMEMNT
CHBLERZL TS (North, 1984). 7474 v 7y X—TlL, Fa—2—,F
EFDaIa=r—vavikilil<, 7474V 72X ELTWLBERELNS
(Thonus, 2002).

REMLHE HIEICOWTHER T 5. peer tutoring I FEO T v, &
HOWOFEENR TR =2 a v TR EWCFORELD LT EEZTTEEEINTY
% (Chu, 2021) Collaborative learning (Iaf%E) 2B 5. ThHT I v 727474V
TWBWTREWERLRDZLINTEY, MAFELIA T4 v 7 2m L33
Hipe L, YHEMOMAEERZEL C [FEE* ST AE 2 IS¢
5L eHBHEOREERMT S BT S5 T\w3 (Storch, 2016). Z L T non-
directive approach (37 4 7 4 v /e v X —OWH %2 T HEHIETH Y, F2—X
—3EEFOTI/7RATORLELEZHW T 20 R EETTFHHICKESZRT X
IWEMER TP TR EDT Tu—FL LT, F4T4 vy 2 —TI3FRIC XL
w35 (Babecock & Thonus, 2012). 20 X S ICHARICE AL O Tlz7, EX
FOT XA 2MHAFERAN O TREEZEL CTHEEZREL T HESRIRL R TY
5.

COBBTEL L TELIATAVIHEDOT 7u—F L LTHIECHIEINT
W5 H ok LT “writing center,” “first year composition” (FYC), “writing across the
curriculum” (WAC) % L T “writing in the disciplines” (WID) %% % (Gustafsson &
Ganobcsil-Williams, 2016). 94 74 v 27k v 2 —ic2oWwTlE, bFlRo@Eby, #VU*x
2T LW TTF a—R—=—BAVR—WNEaEHZRLEanb, AT 4 v I7~DYEL
RGNS (scaffolding) %179 . FYC XA OWIFERERIC 1, 2074 74 v 7%
255 CThHsb. WACE WIDZV =2 v ay 7hERBLCITALT A - T4
ROy TRAV IR ETCHERP A F 27 2DFHTIA T4 v I7iEEEZTCE DX HICT
572DV MATH L. WAC & WID DEW L, WAC IZFMT L e dng 7 14
T4 v 7 OIFE R EICSTEHICE C DTk LT, WID 13RO BF ik L 72 7 4
TAVIZOIEFRICERELNTEIDOTH D, TOLIAREBEHEOHERAI, ZD
BOKETDIA T4 v v 2—Dh Y FIThMEINT NS,

22 F—umvyx (AFYR) TOEH

—m vy (BcAFYR) COREICOVLWTHfINTEZX v, I—1 v XTh
TAT AV IRV R—DENEL, TAVHIDIAT 4 v 7y Z—DFEERZTC,
FETEMEZZRI TS, 2 TIRTAY A ERNBHAREREZTF TS 4 FY RXT
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DIEFICOWTE L 72\,

Mullin (2006) iIZ X 3LE, TAVAD T A T 4 v 7y Z—=03RFEOBEILKIC X
ZRIERPLEL L CEZDICNLT, 4 F ) XTRAMDEFICENE ZATD T4
T A VDD Y FHERIINTE 72 Mullin, 2006). ZDHIFA F) 2B T 574
TAVIDLYFTEFHIELE--THODRWEASS. X1lE, AFXFVRIcBTE¥E%E
WNRELIZTATAVIEEDT 7u—F%2Fe0-bDThHD.

AXVRICBIFEIA T4 v 7 HBEDOT 7u—F  (Lillis, 2006, p. 31 #ZE /B )
SEOWRAST) | 7A T 4 v 7 OEE FE

1
AFXF)ROEEFEHBICET
RN
T

S at D MG

i 2R 2 Rk S 2 WAt < | (a) R ¥ v @ 55k & MBI %

SEEHIpRAN LA

FE L THRWICIEES 3

Howzavr A ricxH
JGCTEBRT 4 AT —ZADE
23

(b) #2ft (D) : HEZ L7 7

fAANDE 2 2 2 538
72\ LT ERR

(o) Bl&EM 2 HCRI : A
ANDORBE ZetES % 155

FE D SRENTFEZFF2 7
FAZ—L LT ENT
Y VoL

(d) th&1t (2) - AR B D
R BRI IS F58

LR (FhEL L CTE E 2
J7)

A F*unF¥—2HNd L =
DRWI 2T 4 A2 — A D
Fik

(&) 7THTIvZ - VF7
v HEBERECED LS
REYA VHIRESG 2 5
NBEFEAD»?

R1IDIHIC, AFVRCBTEI7A4T74 Vv IZHEIZ, 7V F27L0FM0EIC
No TCHFEEPH T2 L ICRET 2 2 L 2HICEHA2H 5. % o #RIRY 7n 26
¢ LT, academic literacies & WO MG OB RZE T ONE, TAVATIETIAL T4
VI ERAFNVERZBMERADED 572D LT, 4 F Y ZATENR2 S HEE sz
BTI74 74 v 7 %2ig83 22 ~OMHAMNNERTER I N7z, i)t Lea & Street
(1998) 237 L 7= academic literacies &+ 3% 2 J7CH % (Lea & Street, 1998).
TTCI, R AZT A RAFALERRTI T AT Iv I T 7= RXAT 5720,
ZDF FHREFRILEH VS, academic literacies & X, THT I v 72734 T4 V7%
AFNERZD I L TCRNDVGZE YD, T4 T 4 v 7>t aEE %
HLTEY, URICEWTEERDT DO A4 74 v F—Lffifi iR ic i, %z ik
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THERTHICOT T bDELTEUEE2L2bDTHL. Lad, ZOHEETIE
X, BEERNMGNCHEREHREZZAFLLE LTHA LI L DD, RSO f ciER
BINDIRNERLLT2VERL 5720, REOHBEHiELZED X ) ICRZ 2 0051 E
&b, FLAZL, %1~PU7»%X4V&T54¥UXK$m(u,X%K
HoAEN-IEE A 272010, TR 777 4 —IcRESNBHENRICK 5T,
FHSICERA R O B\ % 7 \1‘)??"57713 F %5 2 &A% (Lillis, 2008). fit - T,
B2 ) 77 —0Fo [§5iaiE | OFFLHEZ T “literacies” & \WEIEEKL% L,
—fRICE 2 LB PLHP 7 study skills &3 —#R 2B L 2 5% L > Tn3b, Z0F
AHDZ D%D MmN R LIEEINTEY, WED 1207 e —FLkhoTn
% (Wingate, 2012; Wingate et al., 2011) .

FLTC, AFIVRTODIAT 4 vy X—DREICOVWTHANTE X 72\,
AFVRICBTEI7A4AT74 v 7y 2=, 1990 FH%ZELLINTEDY
(Ivani¢ & Lea, 2006), 7 AV A LFEUL T4 T4 v 27y X —3fFELT W3,
AFVRTYH, KEOYEDALBELTHEE~DIA T 4 v IR I B TITbIL
TEY, SRESHEEREFOYPEELREATho T 2% w, I
¥R OWTE, BRERBE LTEMINTHEZ bbb, AvIF4vie
ExRESoTHY Fa T LNTOIFERZITOo-TWEZ LD 5. T-HEICX 2HETE
Bl3Fa— ) TUIBKPEATH L (ITHE, 2017) 2 ehb, HEORE ZM b
XHL27-007 =22 ayTHEMLTWEEELHDZLITHS. 6T, THT
v 74T 4 v IcBET 2l BEHIEE ), 72 2 P oFss, CHkLE 2
—DFEXH) RECETIXEEZT RV, v T4 v BT b r0HEME N
FILTWw3Z b %, ZomICOnTIE, Afp. 10 D7EL, E2ICER>TD
TAT AV TRV E—%ZHZEICLTH bW,

CDEIIE, FAT4 v 7 BTN R AF N EFEZRVED, 4 F Y ZADF
B7Z e 52 L9, £, RERECNTIZMEBHRTCOT AT IV I TAT 4V T
DIFFTZ D KA & 7Y 22H 5 (Cotterall, 2011). £ F VY RITBWTIE, TAV D
BrZFood, FEPHTOXIRTED X 5 IcEL LI RBLE ko Tw
5.

23  HATORER

HARTDIA T4 v 7 v 2 —DEMFICOWTHEZLTEE -, HRICET
27474 vy Z2—0HNIL, Y, RICBFE~OHAREI A 74 v 7 OXE
T®H - 7= (Okuda, 2020). HETIZ, HRATH KFHBEOERIEAERINDS X H I
B, WIERBEREPTELTCE 22, LRkAEEREARY, 7474 VI DBHEE
EEORMZEDTWEbITiEhw. 20k, TAY A MOEFTAEZEAT S C
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EDOHEL IR ICHEZETE B, 1277, BHEKELZIBLTI2ERICE T, 7474
VIRV X —DPREBIICEAI NS Z LICR S,

HEN RN L I N 2L o - D13, hREBFRHS (2008) ML
BEOHEICHITT] (BH) OBETHL. R¥WERCETZ) TFI7v —HED
A IND X Ok o/, 2 LT, XHERIEA (2017) TR¥ACHE T 2HENEED
BRI D WT CRRL27T )] ki, 94571 v 7 ev a2 —% HAE
HO%ED 270Dy 2 —5DFKED 2013 FFE 1L 45 K¥77 - 7208, 2017 4£F 13
T2 RKENLBEZCWRZERMEINTHE, 2D kd e, HELEREOL| )
bbbhd LI, RETOEHREOR O —E]RE LT, FA4AT4 v 7wV X —n
BHHLTEAZLANEL 5.

HRD AT 4 v 72y 2—TORYHRRIICONT, WiorDHEMERTE
&7z, fEFIZ A (2015) T, EBEBKFZORY AL, L LEEEFICARD
72 DIgEEEY, FEFEDT — 2% L IO L Twa, {#HKRO R ToigE
JEE L TR VHHICIR RS xEEE2@E L ¢, BENAZFZFICAR 270000 HAi
EWHELTEY, PO PECHBNEZ RO S5 2T, MlxEERRITAIC
Fiotw e EdMEINTWD, P65 (2017) I L niE, MHAEGREKY T,
WHNIHRFECHRFECTD I AT 4 v IiRe, APLEOHRET A T 4 v 7SR
FoleboD, HRANDHAETD 74T 4 v I NIEPEE L OHE L 7 o 7= FfEH
Maans, 56 Q2018) ickhiE, Fa—2 Vv Z %179 I94T4 v 7Ry Z—
Wz 7-MEHMICERL, ZORHEE LT IXEREICTIRRL, FEPALHEICKO X
NEAPHEET AR CEEZHIEL TS ] (FIF, 2018, p.28) 2%, [Fa2—
Z—ILd—tOMEEMHL, ZodGEHEEFEPALIEETE 2 X ), MEEe
Bz ENAT, Lih— MERZEIET 2] (514, 2018, p. 28) HMETOS Y A ER
FeLTWw3,

/2, HRO 7474 v 7 v 2 —0ilE FERERTF 2 — X2 —DHFEICDO VT,
Z DREMEER T T W B, Nakatake (2019) TlE, F 2 — & — L AKFEE DO BE{R A
BOhT 272011, Fa—2—PHEKEO=—X2WECIEET 2 L L, FEEIC
R[OXRWT ZENTELILPEETH S Z & &2IEH L T % (Nakatake, 2019). X
iz, fEMFEFIN AR A iconTh i Te E 2w, bR 7T (2019) TIE,
FIFEBERFD T4 T 4 v 7 v 2 — DR L0 THICD TR 72 B Y $72 % 4
MALTwE, FRCHNCHENEZEM LT LI itk oT, 474V 27+ &
vEA=DRHE L v v X — OB ERR TR Y LD & B AR L T B s BRI,

DEDXdic, HRTDIAT 4 v v E—, H)F 2T L0 TFa—&—LD
WNEEZ i L =2 EZBBICERL T3 —HT, #)F27s&0EERI5ICHE
LI NnTw s L iFFEvEin, FRFONV AL LD E LI, FHNTHAY F
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2T L OGS E AR EZE LTV AU E, AHY Fa 5Lt oRERTHE
EZCELZ e, Mfke LChiEMN T 2iE&amL, BAgicT 2 LchEEICRS L
Bbhd, 72, HERTDOIAT 4 v IRV X —TlE, WbhbWBEF a2— X —DE M
HETHLZELMAINTEY, ZZICHADEHEH 2L DEZ 5.

24 Lo

DX, FAT 4V IRy Z—IZOnTIE, EXKETIIZOELOE RAER
pCkl, HRICHWTIRBORN 28 (FEHOERE) »HEL By, H—Db
DELTRS T EIFHEL W, 7272, TAY A TORERMPA XY R kL, 22TV
TIV—DEZHFVRELTEC, Z0O%k, HimlIPHaZ R L C 2 72 s Emn
FZEEAD., bbAA, Y FaTLeFH - AR ORICO T, BRA RERE
DIEFMEINT V32, HMEE L OEL Y 22T HE VT WENIE, R"ENRE A
D30,

ZD—}HT, HAROEARBOEZ KL TELNZED 3% L, Bk L FHiEA
BREIICHZBD, FAT4 vy Z2—DMEMNTZED RN R EZI T4
BEINTWE LIFEVERN, Cofkiticownt, T (2019) 13, 547574 v 75
CEWT [IEROPIERRHE, EFNDIA T4 v 75w 22—, KREREME, ¥5
Yy & —, ANFRIHE R EEBRREICET Y, RETOFUORLEEXF YV T, &
KN - 5L N BEN T CEED T - UiERNIE] BZLwZ L ZiERL w3,

HT (2019) DI, FATA VIRV E—=HB, FAT4 V7 Z2DLDOD D
A bd, PEHREBEICLAEMICEATKIET 2 L2V iERTH 5 &
SA 50, AWFE iR LN, BIRMNICES L7474 v 7 kv 2 —DfER
FEBESL T 2 AR C 2 RAK L EEbNS, Lzd-o T, RETIE, 74
TAVITR Y X —=DMEMFICONT, [H—F « 2~=—2H8iH| #fio T, Himh
ERLZOPHAERRT L E Lz,

3. ¥—FRAXR—ZRDMENIF

HARICBTE 7474 v 7wy 2=, @F0xHE L EMfTLORLTnEZ
ED%L, Wb Fa—RX— IR HEHEYRZ Yy 7OMEMITTHD T &I
Jek D@ Y TH B (EHEE & KW, 2013). F 2 — 2 —3HE Ty 2T hiE, FHHEK
ThR, WbWEIAT 4 VIV RER—THEEDIAT 4 v RN R LS4 5
HE LoffifixkHo T3, HEFEFFKRRAR—RAICWEIRARX Yy 7THDL, Fa2—2X
—DHENL, TAVADOHITHHRZLIIC, FA4T4 v ey 2 —0ilE F, HET
HHZ bbb, TDXHIC, AFMICES L - HMRo%E % AE AT 53— 8
ANR—2ZMEREE AT S & T, ZOHmWIMEN T Z1T).
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31 ¥ —F « A= L I M0

P—F e 2= 1F, 4 ¥V ZOEHEKE D P, Whitchurch 23218 L
2B T H %5 (Whitchurch, 2008). X ¥ X% RBUR W IC X 0 A E KD S
2HC, kL HEOMICAEINAEH L VEMREZRZ 2720 DAR—2TH Y [F
B2 %y 7 OMEBFHERINT, HE L ZOEERC Y &Y 3 2T & ol
% HfE L T\ % | (Whitchurch, 2008, p. 378). ZDETFADRIEI N4 ¥ XTI,
=, #E, MREZREZ %2, HAU it nTcnws2, HRICET
74T 4 v ey X—DfEMNTEHHT S LT EMEEEEZLND. Hlz TR
B2y T7DHYITICOWTHE LR, T4 T4 v 7wy 2—1%, BRENICEERETNL
HORECHKLINEAHIKREL, 2&y 713, Mo2r0HMELZERELLTVS
TEDBLVD, ZOELIZEFKIDLABEN EEEE T, F4T74v 7
VY X —DHEN (»oMEICLC) imiRAFclicdsd. zomT, ¥
PRI EOHB L IR IN T EEPELS., oL, hYVF2T7LLTF
Ty va vOHRRBNICAIE L TWABFEETH 5. Whitchurch (2008) Z#—F « 22—
2% U To Ly cKRrLTwS (K1),
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Professional staff ‘Perimeter’ Examples of institutional Projects ‘Perimeter’  Academic Staff
roles e.g. in Third Space roles e.g.
The Student Transitions
Generalist Project e.g.: Teaching
functions Life and welfare
e.g. registry, Outreach/study Widening participation Pastoral
department/ skills Employability and support —
school careers
management
- 5 The Partnership Project
Access/equity/ eg.: Teaching/curriculum
Specialist disability Regionallcommunity development for Research
functions development non-traditional
e.g. finance, Regeneration students
human Business/technology
resources incubation
‘—
Community/ . Links with local
_— X .
regional D 73'7 Pr:’fe:ts"_.f:"?’ ¢ education
partnership Gl ee_q i ojec providers
‘Niche’ functions Academic practic_e ‘Third leg’
e.g. quality, Professional practice  |q e.g. public service,
research management Project management enterprise
Leadership/management
| development

’ Blended professionals ¢

Bounded professionals Mainstream academic staff
¢ Unbounded professionals )
«— Cross-boundary professionals «— Cross-boundary professionals <>

Acade!

mic managers

v

Multi-functional teams
‘The Professional Higher
Education Manager’

X 1

Third space theory @ 4{&{§ (Whitchurch, 2008, p. 385)

1D 5%, Bounded professionals, Cross-boundary professionals, Unbounded professionals
IO WA Z N 2 CH & 72\, Bounded professionals & (%, BHffEICHE X L7-18
WToOHMERCTOHEMBETH Y, HHIEGIBEIN TV EMKZ L v T
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2T & %. Cross-boundary professionals & 1%, [5iR | %95 L FHL T, MikokE
Nz b 2EMETH Y, HEI O L DLW R & @ L T, HIREZ A
T 5 HEMRTH 5. Unbounded professionals & 1%, 325U BAfR 7 < &0 IR %
45 % 2EMEL (W] 21, Institutional Research 72 &) o Z & TH 3. 2D X I,
A F It - €, HEPIROR TR REDPZML TETCnEEEZETMLL T
WBET, H—F c A= 2B, JRE RO a7 2 2 TR HwbeRT
v 3 (Whitchurch, 2013).

FGAT AV TV ZR—PRFNEEHZRZL b 2E2 5L, HREH
B (WY F¥272L) ORICHET 2HEREHE 00, [T | (cross-boundary)
I, %2 LT M EZHET 2 2AREE 7 b, REDFIICHIEST b
FCldmws, BENR Iy a v eERT 0 officE#ML CwaHT, Y
7 7 ¥ — 78 ¥ D% 1x Cross-boundary professionals IZ 77 #H C & % (Whitchurch &
Gordon, 2010). #lz1E, 74 74 v 7wy &2 — L XNEHEIIRET 2T, NEHES
DBUERDKFIZES 2O, HRY 77 v —HECHEST ) 77 v LRz 2 &
Ko T, HENEBE~OREEI RO LN TWE, T X5 ICHBENREE% mk 3
52 LICkoT, RROHMEDOER 2 BB BB ZHS 2Ltk by, REER
DEALE ED XS ICHEZ B0 1 DDFE L v 2 % (Law, 2010). AfaTix, 74
TAVI RV RE—DARy 7OIREERE TIEIHRE L, F—F  2x—2x¢
Vo, BIFERNICHES N7 Rk 22T H 2 LA L, Zo&EIoMET L 2 & v 7 OfEIL
SHOBPBIEL D, ZCTRIATA VIV E—%¥—F - A=A fi#E
11 2 HEm A A D 2% TIRE LT 2720, XEITIHZOERICOVWTI LA
BEHEEMA T\,

32 H—F AR—RICHBELDOEH

A FY 2D academic literacies ETF LD X 51T, WEPITT A T 4 v I DITEITIR
PUCHIL L, B 2 OB EEE - HFERE L v o 2 FEfRTOZRICKIL T 2 &
Z A03%\» (Barton & Tusting, 2005). L22L, TAVAMOIA T4 v 7wy X —
B LZ T -eTAEE, h)FaTL0MEREINS -0, [HEBENR | o
KD VEEICR D, A ) ¥ 27008 RE, —F « 22— AHEHO P A I # I
T5L, AT AV IRV E—IRDLICTLDHLND (K2).

RK2DXIIC, FAT 4 v 7wy 2—iF, & - MREFICHFEL TV 2 HHH
KXt LC, Z0MEBEIBIELZLS, 7474 v 7O EEITI s b D, Cross-
boundary professionals IC/3FHI NG, T, MHETILAX Yy 7ICO0WTH, WIEE
DIL—=v 7 %%ZF00b, 7474 v 7IEE~IETE S X ICHligns e
D% WET, HE L HREO PR/ L VI L WEMERZ AEMN TS e ATE Bk
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K2 TAT4V TRV Z—DF—F « A= (FEHER)
Bounded Cross-boundary Unbounded
([ & Y = PR (RS T A S FTIRR) (G2 TR
BEFIR D i P PR & 7= S THI 2 EREE RIS | sEC b v
35 S3ib]
XARD IR IRAE Y R OmEE O | Mo (AR
RTlE7R)
2 &y 7 D@k B D E B+ WTIEE ol | AHRGE E o EEREER

TDXIICEZ2BL, FATA VIRV E—FHF—F « ZA=_—
Mk E, V¥4 bED

HE & KH, 2013).
ZHEHTHAZTEL T LIE, % DiEMN T ZHREC L,
i, ERZED T ETOAMICRZEELZLND.
I, TR &l 5 2 & T, ¥R SRS TE M bR TE 5. BRNicig,
HERTEAEFZRICEF LIZAZA R LT VI L E, SHER=—XITEA S T &R
TELFREBETONG. HlziE, suFEREVALRICL ST, VE—FT—7
RAVIAVEEREDPIYD ANSNG &, VEINAREREBEZ T, FOBMEEE
% & 7% (Gourlay et al., 2021). X L ICIHEHRT 7 e ABHEEE 2 5 &, KRR
BEED MEL b R E LD (BK, 2020). T XD B mF U DIVEE
CEWTIE, B2 THRLCAVYIA VvERWESIRGIEPFE L > TL 5.
BlzIE, v T4 VIREFEBC L 2PERBEENRE LIEAZT 4 « AFLHRD
BHICBWTIR, v F=V FHITH o THEVDHEIHREINTE Y, FFicHY
BLHDDOR—ATHERLZ S [HM] O3 2 BEN RBEBEEE» OO
REFICHO 2oz I Tnwd (FHH & EH, 2021). 7474 v 7 kv X
— BT WO MAABENL TEE v, BRHAYE I, HERO RS % iR 3
270k IAvERMCEY R FZ2EBALTHS I erHEINTHS (FAH
KETAT 4 v TRy 2 —,2021). %7, EHDOHITIEH 22, vv Py REHE
rgerr<id, HP LicHE¥ERTOBEM 2 AL, THRHICIEH 25, v 74 v
0Ci5§%%fﬂffwéitﬂ/FVﬁ?74LAW7U~&KiHVCk ThHT I v
0 IAF 4 v IICBT B EM KR A Y T4 v LICABIERTV»E . ChbSRL
TWwW300E, [HM] FAFLTEE, fuhlz=—XIS L THHAFICZRLNLT
W3, ZIZhb, ATV FROBMIC—ED=—ABHL NELLND,

Yoy FYREREWMER THATFIv 2947547+ %— (IOE Writing Centre Online) 2021 4 8 J
31 H7 7 4+ & < https://www.ucl.ac.uk/ioe-writing-centre>

PRV RVYR¥IA VAT =R THFIv 2945 4 v 27+ & — (Academic English Online. Queen Mary
University of London) 202148 H 31 H7 7t %  <https://aeo.sllf.qmul.ac.uk>
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DXL TAT AV IRy Z2—ICBIT5XRERDS, ICT # HW72BETED
WRAICEE LTS5 L, HRENTH ICT 274 T4 v 7y X—
DB STHFICET 29213 T TICFEE L T3 (AR, 2018). Z oIz 45k b i
T32LE2ONH, EEADIT [BHM] OFRIEFHREECTH 5. FEFIAR
TRENTWE 2T, FEHFEORVMAETIEL, SMLLT b erREL
bihd., AvIA4AVERETTY [#M] BEEFEOKFERCETDFEEMOK Y IcH
BRLTCWBZ e RAcIciHX>ooH 5 (Matsuoka & Ida, 2021). Z iz, 74
TAVI RV RZ=DBI—F AR—RINETI2POIZARBBRILTHLLEFERD.

3.3 FL®

FAT4 v T evE=lt, N X275 o0ATL L COMEMNITTHD
BHRLY, HMEE T ARG ANIEY Y X —THDBE VI T ERTE L, LT,
REFEBORIC & > CHRGEO B2 b, BFEMICES L EETH ) 545D,
Z DOXEITHE TR I L o TRZAR Y, BURIZFFINFE R & E2@E L T, HEmEES L
THHRMICH B L FE 5. 1272, HWEMNZHEMEEZ &0 X5 ICHW 2228, HAR
DIAT 4 v Iy E—DESBOERICKkDONTVWEZ LY, H—F « 22—
AHEROREBA TS D AkHE L CRREZ L F R X 9.

4. FL®

AfE<Tld, 7474 v 7w v Z2—DONEN T % Whitchurch(2008) 2342018 L 7z % —
F e AX—PEREEAT L LT, (EMTFE L2l A7, HROIFA T4 v
v 2=, fRICK o TERPOFMEE R ZINTVWEI L rbd, ZOET
NEZBRICTBEZLT, AVFaTLbw) [BER] 2HWT, RFNSIEL RS
5L CoORHRE D LDAREICR A D, ZOEKT, —F - AX—ZRBEHOH
Mzt IcBERL B 20 TH Y, LHHICERMPTIRELZEEZ LN,

bbAA, BELFELTVDE, 4T 4 v 7y X —DOHEBICIE, LELHHIE
Fio, TATFATRIEO 43 LA EICKET 2 EALSH 32, {§HOHFHH L
CETHOPPHEE 22, BEPMEIRECEY I TTo T IIEEDEEL, 74
TAVIT eV E—DXEDZTNEHKTCENIR, T4 T4 v 7 kv X —OXEEHIHE
LD RADLEA5L, AV FaT76bEEOHY) FTRERIELZENRTE SR
REMEZ A LT3,

RE, AV A vRERLICIVEEDT AT 4 v 7D, RKELGFHOELZb D
o THEY, FvIA4A VI ZEERGHOREFAEFL R>T WD, b5 &, X
M&Ay 74 v cofkBEloZzkRrMiciicEng, 7474 v 7wy 2 -0k
ezt d s Lot b 5.
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X 51T, TN OP)EFHEHNE G GIGA R 7 — VIER CCERIEAE L 2020) 1 X 0,
TYANETOFA - HEXIWCENZFEZEBPAFELTL 2B TFHEINS, 2054
2, AT 4 v 7 OREFEITMEIICHETT S NWEET 2 L8R3 A 5. SHROFHIC
HHLZ W,
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Abstract : This research note aims at conceptualising the role of the writing centre by
introducing Whitchurcls third space theory, which is not fully theorised in Japanese higher
education. To address this, I review the trajectories of writing centres and specify the
characteristics of writing centres in Japan, comparing with those in the US and UK. Then,
third space theory, which was proposed and developed by Whithcurch (2008), is critically
investigated to locate the writing centre within this framework.Third space theory was
originally developed to capture shifting professionalism in the academy, especially focusing on
the emergence of in-between spaces of admission and academic discipline. Writing centres in
Japan have a similar structure in that they are expected to underpin students as well as connect
to the discipline outside the curriculum. In conclusion, the positioning of the writing centre
is made possible, as the introduction of third space theory enhances our discussion of the role
of writing centres in Japan, and conceptualises such emergent space toward holistic literacy

support in the academy.

(PefsZiH 202149 A 1 H)
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Methodology of Prewriting Based on Development of Writing
Education in the United States of America

Akiko Tsuchiya Miyamoto

Graduate School of Education, Psychology and Human Studies, Aoyama Gakuin University

EE KWL, — P TR, TAVALCBITBEI54T 4V IHBEREOREICOWT,
TVIATAVIEMCERB LB OMBIT 2. 7L IA4 T4 v 7 0NEER, ek
A7 70 —FREERT 70 —FD22ICKHTES, Towx7 7o —FI, K
Bl L CoXEFREZZFTT S L2 HMWIC, 1HHRINESCHERIRD 7t & 75 HE{
FEE2EZTICRRAL, Eice23b0Ths. —F, KEFRT 7vn—FiF, FZ
FHHEOMERAs I CAHCER IR LRI &2 My, Hid% M2, EET
L2HEDONEMNRIEEZHEL TS, ZhooT7 7e—FREEInN 85285 L,
1960~70 FFRICEHB ORFT 238 b 5, EE B IR ofREE LD T4
TAVIZHEEERMHL, BRoMLIcE L mic A2 g LKE 3 5 AR
DFEA BB OHMHRICHKVIAD 5 LABRTZ L3 p 5.

¥—T—F 94T 4 VIHE, TVLIA T4 v, e RETER

1. FLoic

L1  AWtFEOFR

4 13 Jerome S. Bruner (1996) 23428 L 72 .0 - X{L# 7 7 v — F (psycho-
cultural approach) ICfK#LL, XFEEHES L ZHEL T, ALbOBERCIIEEZRHL,
RS ZMRL X5 LT 2RRFICBLEZR > T3, WRIE, THAEICH 2 Fin
DET, FRTOLR—t - BEXUFKICMZ, V=2 v VAT 4 T ~DEZART]
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E, HEWMZRIEATEI D HEFICAN, TAT v T4 T AR OBE» S, EfTAEE
A AEE S L DB E O WTHFE 2T > T 5,

Bereiter & Scardamalia (1986) 1%, PWEL Z2HZFI, M2 L0 XH5ICEHELI 2D 5
2> COWRGET ZEHHEIPE L, SR> OV D B N2 REECEEZ T 5 L) A
MxfioTw2 LiEfL, ChoDhzE) IKE, ARDOEVnI L ZHFILEL
52 LICOVTHRITHIRT 2 L BEELLIEHL W3, BE, vV—ArBXU0XAT
ATDOFBIZINV L DADRELITEICHRYHA TS, — T, Rose (2009) 1T &
WX, BAWRSHBENLH 212 b T, FHL T &~DfERE (Writer’s block)
B INTXEEZEZ LT 208 TET, A%, Ry, BiLOKFCHTEN5 A
%L \n5,

BEORH T}, YHEOELEH~OXREZHWIL, v I4 74 v 7
(prewriting) ICBdF 2FER T TWwb, FEEE, TL o474 v 7 OEHE - HIY
B L OERNRIEEINAE IS ELS R TH 5. —RINIC X Ao Th2DiE, BEEY)
&L TXEZFHCHNCT ) Ty - ¥Eimsicd 0, HHRINE, Bk, TH2 X
ErED, LEERICHEREE ZIEF L CTCETIR L2702 A T 7 u—FTh 3.

fE s, TV A4 T4 v 70w HDTT, RAREEBBTODNL TS, HITiL,
RV FTEBOCEREICIZ O BB o W EED T L4 T4 v 70— ET 2 TIRL 7
T 5. 1960 FRICEHETZ2T XY HDOHBEUEICE T, RO LEHE % H 3
2EZXNRDH Y, ZOPMNTEREDOLFEMFRCENICE DD IR ZYF— 1 F
ZEEMICHEHIEE o7, ThUoDTHRY, T0ROERZEMEBIT 2L, FEHFIC
NI 2EBOIRIBEL VR Rz 5. 2F0, FEEREEZ T TSR
ftaia=741cEL, ZOWEBL LIRL$ES P CHADHASMEMBEZZEL T3
EWVWHHEE, BHEOHMRICHVIAD 5 T ERANRT A T4 v VI HEMNRZIEHEX
T E RSB,

1.2 AitEOHK

ZOWIETIE, TV T4 T4 v ZEEERAL 05 1960 4E LA © English
writing B0 EEBAEH L, ELERICEWT, HE T L4255 00
AL DOL S IR INTELZD22HL2ICT S, ZORRIE, TAT4 VIHE
DHIMDY, i L T & 2 XEEZF T X 28/ 0 b, FEXFoHCHMK
B LA OWNHEE L OHEE~ IR L G2 IET 2 L2 HIET b0 T
HbH, INCLoTHLNEFMAICKY, FERYESKET L C& 2 2EBlEs LUy
HEIEEEOBBRMEICICOWT X VT 2 L ATREE & b, R T4 T4 v
FE~ORBLALVHL A2 LIRS .
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2. FVvIAT 4o EHN
21 7ueRT77u—FeRBIEENT 70 —F

FERO XEFRIGECEMEINDE T L IA T4V Z7OERITeLRT T u—F
TH5., I, KRPE LT EEAEFEZ LT 2L 2ZTT 52 & ~DHTIN
ANTHD., XEZRME LT 2T VICEET Z2EETIT I NE X227 2L, ¥
HECRRLEMIE 2D TH 2., BERNREESH L LT, TA4T74 72T
(brainstorming), 7 4 7 4 7 % FEEAHE T 1) 5 (clustering, mind-mapping), /% %
R % (structuring), Bifmx EH L (drafting) R EAH Y, HEFIIhbDL R
I3 LT, BREMICCEZHCHERMEZT Z L3 AlREL 1 5.

Co7utw REHMOIEE T EIT 1980 FERUBICHKEL- L SN, ZoEH
o l-DiE, 1970 FFR 2 S BEE/L L 2L b U v 7 L $EE (rhetoric-oriented
instruction) ~OHHTH 2. ZDIWBRIREFESGFLUFTDO 74T 4 v 7B DO FEIRT
H Y, BEOKENIFEDOLEIAMNEERICH > T rtritF v 7352
2otz Zhicxt L, Janet Emig % Flower & Hayes |3 24 RF 0 f5EFHIC 13FH L
X Db DICHT ZHEE X ORERF BRI Tz LIRRL T 3.

Janet Emig 2° 1971 4F 1% L 7= The Composing Process of Twelfth-Graders @
i % 1T 7% o 7= Voss (1983) 1%, Emigic X 3 94 7 4 v Z{5EE ~ M % LT @
LoicEeHTns,

Emig asserts that many writing teachers are illiterate, that they themselves
do not write, that they oversimplify the composing process (if they conceive
of writing as a process at all), that they are engaged in a neurotic activity,
and that the teacher-centered presentation of composition is “pedagogically,
developmentally, and politically an anachronism.” (Voss, 1983, pp. 278-279)
Emig 2 FRL T b DIk, DI A4 T4 v ZHANCITHEELA 2L, 5 H
EnFECTELT, X7 m A2 ML L T ETEY (L aWonELD
LT a AR LR L Tz LTh), MREBAIEEICHEEL Tk
D, fEXOHATHORIRR I TEEERIC, FENIC, 2 L CBUARICKHMUES
RThz] Lwrdbor. (EHER

¥ 7z, Flower & Hayes (1977) %, MWD T4 7 4 v FEHEHTIEDE L ATH DL
2o TEEN A D o722 L Z LT X I ICHERMLTw3. (FEHER)

Within the classroom, “writing” appears to be a set of rules and models for

the correct arrangement of preexistent ideas. In contrast, outside of school,
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in private life and professions, writing is a highly goal-oriented, intellectual
performance. It is both a strategic action and a thinking problem. (Flower &
Hayes, 1977, p. 449)

BECHT, [FHLL] iE, BEFEOEZDIEELWHlAAEDEDLDICH D
—EON— N EETNVERZ L. T, EESL AR RAEEPEEEICE VT
1%, HLZ EIPIERICHER T, HMNRTATH S, JTIITEI2 D EE D
METH 5. (FEEHF

B, ESLoCEICHT T, Flower & Hayes (1977) 13ELKATAICOVWTID XD
SRR L T 5.

The inner, intellectual process of composing, the complex and sometimes
frustrating experience we all go through as we write, is a virtually unexplored
territory. (Flower & Hayes, 1977, pp. 449-450)

YEIC BT 2NN 7 e R, % )AL PEELBRICREZ 3 28
HECHREIC I IR & 5] &k © 3RRER 1T, FEENICIRMET oM Tch 5. (F
HiR)

Emig % L C, Flower and Hayes ICH5# 32 D 1%, {74 7 14 v 7 fFEIFEL
ﬁ%®%%#%#i%ﬂfw5;&uﬁﬁéﬁﬂ,%Lf%(ﬁ%i7u&xfﬁ@
Vo TWwb W) i Th 5.

% @ ¢, Flower & Hayes (1977) &, &FH {7451 B W CiE “problem solving” [
| OB T a e AT B L) BAFERL, XEEZECHIIIToTWS
'?ij]i’ 1. Planning (% 37.C %), 2. Generating ideas in words (74 74 7% &

I23 %), 3. Constructing for an audience (JER D 7= I A T2S) D 3 D DERE
pj,%XT~/7U%X CHT B HERE & 2 nicm)d 7z BETRENIC D W CRIEH
L 7.

Kellogg (1994) ® Hayes & Flower & [FIfRIC, S %3 < Fi O HEfi %2 BREIC 501 5
T2 % L o7, Kellogg DRI, 1HERINE & GO BE#M: % #5T 3~ 2 16 #)
WWEBHLZATH D, BRIz, Clustering (74 7 4 7TULEE), Listing ideas (7
474 7DV A M), Outlining ideas and their hierarchical relations (74 7 4 7 &
BEIEBAMR OMEE D) &\ ) B CIEFM A RIS 2 & w) FIgERRA L2 LT, 20
BERZUTOXS CHPIL T2

My argument in favor of prewriting strategies rest on the assumption that they
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enhance the access and application of knowledge. By planning extensively
before drafting, the writer can concentrate on translation and reviewing while
composing drafts. Prewriting strategies restructure attention in a way that
should alleviate attention overload. [...] By eliminating the need for extensive
planning during drafting, the juggling act becomes less vigorous. Moreover,
listing and outlining provide an organizational structure for a document before
drafting begins. (Kellogg, 1994, p. 123)

TV IAT 4V IR 2O TIRIL, 2O BHEROFI &IGH %
T2 LI RERICX A bR TS, Efge & < ANICHUKHICEHENL T2 C &
& o T, HEFREREROMIcEHZmA L RELICERT 2 Lok
%%, TVIAT4 VTG, EENEHEKT 2 LICLoT, FE#HS
i 5 s A< YA LIRS | FfaE % oI KB 25t CO B2 F 2 & T,
D L RFRFICZ 2T X5 LT 2THIFEFHTHRS RS, HiZ, YA ML
PR 1, FRREE BB 2HIC, SCEHOD 720 OIS 2 FHHiT I HE
Tro ks, (FEHR

Tax AT 7 u—FIWYHAZHEE O ORI, ThE TR RLTY
hrotr, BLZELBEETAEM T e A EHLLIC LA ETHL, NxT, B
Lo lz7uvRA % T LI4 T4 v DR LCHEEEFICERL, Eotr
TELIIELETAT A v/ REFHE L L COKEZZFITL2mbiHis s,

22 RKBEENT Fu—F

KHERWT 7o —F b, ROV MY v 7 RLoCERE T 2482 6 4
INTVER, 7R T 7o —FLoREREVE, BKEYE L TXELZEE LT
2L TLBEMNE RS, HEHEORRZMRL, HAoRVICKRHT 2L 2R
FTLDBRETH B,

Rohman (1965) 3FHZFICHL OMAMLREBI L2 L 2zHNE LT L T4
T4 YT RBEBLTCWS, Rohman 3 7L 7474 V7 OEREZLUTDO X ICEHHEL
TWw3,

Pre-writing then is that stage which concerns itself with “discovery.” [...]
Discovery of what? Not of something at all, but of a pattern of somethings.
Bruner, again, says in his essay “The act of Discovery,” that “Discovery, whether
by a schoolboy going it on his own or by a scientist cultivating the growing edge

of his field, is in its essence a matter of rearranging or transforming evidence in
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such a way that one is enable to go beyond the evidence so reassembled to new
insights.” (Rohman, 1965, p. 107)

TVIAT 4 v, [ CHRT 2B THL. [LIMORERES S ?
M DFHETIERL, HE2LDDNNX—vDHETH 5. Bruner 23D T v
A [FROTR] ClhxTwaolt, IFHRIEF, BFAEEFPESBES T
BDTH-ThH, TLEFAEEVPHIGONTICE T ZMEDOKIZYI VL b D
ThHoTh, AP EBZ THi7z 2 R ICHAE S 2 L 28 CE 2 /536T, Gt
W7z BeH L2 2 BIEOREH I HES 5 . (FEFHRN)

Rohman 283K® 2 7'V 74 74 v 7%, $ilemliiz A+ L HE L R -
Tk, HFECHMZ M UMHARET & v RRHIEENICEH L 72L%80%, Flower &
Hayes s K DE 2 & @3 2 5ididh 5.

Rohman (1965) 237z i, BRI AR 7t 2oz Rnd o Ccidinl, H
BRI EAINEIHELZEET 2 L2 HWIC, SR L BHC DN BHES meditating
TA3LOMEEZEES 2 0N T 7o —F %2 Lo Th 5. BEMTEL LT,
HitzEHS e B X EMBZITY 2L 22K L T\ 5. Rohman (1965) T X4Lid,
FEEEHER2OHVONTERAEZBE ROz lich by, EET L L TH
THEREE LR TR EA D NEMEEE puzzle form #5835 2 LB TE, 1
IC X oT, WRVAGRAHLE S, S o[El b TR E Tw 3 kS event Z B3 75 ) DfE
B experience ~LHLHAX £ HN D L,

% 7z Elbow (1973, 1998) (%, HE W AFMICKE W I %2 L=z 5% 2, &K
IS SCEEAE R I 1A 20 9 BT DB T, editing (IRET) #{THHRWT7 IV —F4 T 4 v
T I I A X EHIEEL T %, Elbow 13, FH < &HFFIC editing DIEERKLE 5
CWHEARREFEL LY AT, ZOMEEAEIERHL WS,

The habit of compulsive, premature editing doesn’ t just make writing hard.
It also makes writing dead. Your voice is damped out by all the interruptions,
changes, and hesitations between the consciousness and the page. In your
natural way of producing words there is a sound, a texture, a rhythm -a voice-
which is the main source of power in your writing. [ don’ t know how it works,
but this voice is the force that will make a reader listen to you, the energy that
drives the meanings through his thick skull.

FOHR) CRAGEET 21T BHE2, HEL 2o eidnw. £k, &L
CeEHROBVWLDICT Z. bial-0FlE, ERt<x-—VHTEEX2HLW
Ly, ZEH, BEIC ko TN S, BSERZRT I AARLTIEICL, H O
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fih, FOYXLHBDY, ZNETEL NoFRFETHS. FAFzhnEnkHic
B DR bhny, ZoFEEEEFChh-0rErE1THY, B
MicHABEL CEREPBIZ2ZALF—TH 5. (FEEHN)

Elbow 23E® 2 7 ) —F A4 T4 v 7T 7 HH LA XDRb 0L, HLNOFETH LHE
gz 325D THDL. 7TV —FGA T4V I H I A XD ITIE, 10
SEERLT, Y ZICOWTHDDLIEFENATE I L ZEZRITL L0 H DT,
HitZ H PR TIT 2 5 S e 3 I LT b, BHIC Elbow 1F, HWZFEL Yy
=V OHLLHDICL o TRYIZERZ 25 0RHNIE, ZanFEL L ofIch
LT3,

Z @ Elbow @ ik $H X UHi#H D Rohman (1965) ##F 2 3L, 7L IA4 54 v
N, BRI 5 720 OMEfIEEN 721 Tl e, HFXFRHEENICEETE
LIRFEAFEZ 22 FTTHEDLD DL E VR D,

23  H%T7T7u—ForH

Db, 7227 7o —FRHEERNT 7o —F0 2 HICT L 74T 4 v 7%
KHIL7z, 2Zh6, ET7u—FOfHELZ LD 5.

TR RT a—F

Tae AT 7u—FROTLIAT 4 v, MBECHEEE B -0 EERERT
52 L aMEL, HEFICCEMFKOHEE L TT) NEHEZHEICIRETT 2. %
{DIATAVIHBILBWT, 70xAT7 70 —FROTIL I 45 14 v 7 EX
NTWLHEIEE, IATREZRAIPHEETHL 2L, BLY, #EHBRRICEDET
Ko g 2R3l I ABDTH B L9 Z &, FEFHHENICE > THEEEMICE -
THEWRTHILWHIHTHA S, Fr, H#L Z L IWERL T ARWYI¥EECT CIcE
QL ICEFEBOAREHE->TVWBEAICL 5T, Tuv AT Fu—FIF, LEETT
REEZRBLAVOZ s, BERTE L CHET LHFINS.

- RIERMT T o —F

KREFRMT7 T —FROFLIA4 T4 v 7%, TR 7 7o —F L HEELC,
REEHD»OPCEREZEEAFBICIRRINE CLIIBEESI R TELT, HHEDS
WiEEBITH L. Hidz 203, BEEZITS & Wvo2NANEE B X %2 OUER % /M58
20 OFHIINRE T2 L IZREETH 3.

FHERMT 70 —F07 L7474 v Z7OEER, BENOHEOFT, AHD
FHEBIUVZORBAOLETFTICOVWTHET 22 L2 BE ST 25 THE. 20k H%
HOMGEZ HEMICREL, AooMAltZiET 29T, iz ol )icHEI 1%
WEFT 2T L RT3 E I N, fRe L CEFBGRE~DIRIC RS L&
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3. HEEFE~DFEHE N

CDETIE, EBFEEPOTEFEDIEE (Rhetorical-oriented instruction) @ HLE L 25345
Fo7-Hs L, Peter Elbow Ol AN 3 2 it H Z @3 5.

31 X—=1tvR -t IF—[llEORHEL Z DM

TAVALEF2HENBORBELDE > T 1957 HEDR T == - v ay
7CHh L. BIEEMEHEOLBEEMEH I, 1959 F0 v v AR — A RRICT, %
MoREL %25 [HiE] 28R, FEHEAIPEEIE L 21T 28EH o)

DBigmES N, AT 4 VIZHBEDH LD Y HTOBERPIEE D, 1966 £ FfE &
N7eZX—F~vR -2 IF—Tl FEEFEERTHERL A FUVLECRELZF4 T4
VIIRED L, HEFEPLOCEZ, Ao offEEr T hoRBTIcELC
EERWRTTAT 4 v IIEE~OIESME I N BRELT, ERDTA T4V
7HEE L 132 x5 Elbow O FEBRAPIFRHUE CHHIN D ICE 72 GRA,
2020).

CDXSBHMERRZIFIANONZDIE, YU MTHPIL &5 &3 24558k L
FAC, MEREBEORRIC X 2FEHFAEOHKEZ T, KERERED LB
BELNT-ENNFESFEET 5. L EEI TR T —mI%EHA T
WZ EDBL L, BENIGANLRNLERD N EBTA T4 VY IIBHEDIHRTI VL TH
D, ZORBFEUERKELS holz, T/, RYEEER D FEOERI) DK X % 5854
LCHY, 7Y Fa7bmliklicidENdsL8z/lecn (PN, 2019).

3.2 RIEFEFICHT 525G O O #LH]

Elbow i3, EEXFHLICHERRZIE, MAOEKH N ZH I3 THDEK]
RIETREER 2 KEOWERZERMTID T4 T 4 v ZHE KM, EEL Tvo 7z,
TOXIBFHFICHL, EBOMEETRICH 2 XENA T4 0 X —DFEE 2 OE
DREIHMEL T 5 LA L7203 3G L b Y v 7 0 B2 B2 5 # 7=
HLTHo7= (I, 2020).

Berlin (1988) 1%, 1960 %225 70 FRICHIT T, T4 T4 V7 DEENRY = b
F LR RMED 2 WITRFA S L L m 2FEICO W TR T 251k > T
W Z LR, ATAuF—Lb L )y 2 oGRS REREZN AL EERL
TWw3, 20 k<, REERDIY% & 572 Elbow RO ED, 7474 v 7
CBEWTEETFEAONTOERCHY O, LHE215 2 2 & 2 EHAT 258 %
HF, UTo XML w3,

In indirectly but unmistakably decrying the humanizing effects of industrial
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capitalism, expressionistic rhetoric insists on defamiliarizing experience, on
getting beyond the corruptions of the individual authorized by the language
of commodified culture in order to re-experience the self and through it the
external world, finding in this activity possibilities for a new order. (Berlin,
1988, pp. 486-487)

M TH Y 2o fEN X D b, BEERIE O AEE~DOFE L NIR
LI Ao, REFEENLV MY v 20k, BEEEMAL, bz
fLtoEFEIC X - 'Cftélﬂié N7-MANOBWIED G Z 2 T, B H S Z AR
L, 3oICZD0HDHEZE U CHRZHRRT 5, £ 08I0 ofi
nkF oo REEE LT 5. (FEER)

¥ 7z, Berlin i, f#E&FEGRIIL P Y v 7 DBWERMEICT 5720, REFED
LYy 2R psychologlcal-eplstemlc rhetoric CLHEFEFkGRIIL MY v 7)) TH D &
S L, e E oL@ REE LG Z U T O XS Iidh~xTwn 3,

...they share a notion of rhetoric as a political act involving a dialectical
interaction between engaging the material, the social, and the individual writer,
with language as the agency of mediation. Their positions, furthermore, include
an historicist orientation, the realization that a rhetoric is an historically specific
social formation that must perforce change over times; and this feature in turn
makes possible reflectiveness and revision as the inherently ideological nature of
rhetoric is continually acknowledged. (Berlin, 1988, p. 488)

...... WopsHALTwsL MY vy 2o, WH, e, BEhoFke s
Sz v il 2 0F X FOMICH 2 fFAALENMH AN 2 & O BOaHITT 25 L 1R
HTHD., WODVEBEILICEDDIE, BRERENRYHE, LYy
DSRERIIC IR & e 2 L 3 2 FESE ERPE DK & v 9 Rk, £ L T,
CORBIER AL MYy 7 o3 ekis o e X MBIE 2 ATREIC % & ARy
i, LYy 204 TAu AR IR I T 5. (FEFED

oI, IHEAFEHERNL Y v 20, BB, BOAM, % L RSl I3
MR 2 R4 2, 2hiE, RETFEL M) v 2 IO 2B O#H & 13
Hifiob DTH 5| (Berlin, 1998, 490) & L7 ET, 7474 v 7 {5Ef%EEs L O
critical pedagogy D9 E CTH % Ira shor DFEEFIHL ad o, FEEHEICKD 52X
FREBWCOWTUTD XS Icih RT3,
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As Ira shor explains students must be taught to identify the ways in which
control over their lives has been denied them, and denied in such a way that
they have blamed themselves for their powerlessness. Shor thus situates the
individual within social progress, examining in detail the interferences to critical
thought that would enable “students to be their own agents for social change,
their own creators of democratic culture”. Among the most important forces
preventing work toward a social order supporting the students’ “full humanity”
are forms of false consciousness-reification, pre-scientific thought, acceleration,
mystification-and the absence of democratic practices in all areas of experience.
Ira shor BFIHL T2 X9 1C, ¥EEHFIL, HAbBBEZT TV LT o L7
TEL T XA S DFEERE LY 7, ZLCHITHE L uHH
CHOAFZWo/zZ b2 BELLZFLL Y T2 RMO 5 L5z bhkiTn
X7 572w, Shor i, AAZtE&ESORICHEMN T, [FEES LD
Fthe 7y, REVULOALER | & 725 2 & Za[aeic 3 2 #LHIR A% o i
ICOWTFAAIICIIR L T 5. EEED [+ NItk % K3 218k
ICOWTOME ZHET 2D CROGENNVDH 5 DIE, [HE-> T
BRME, FERIEN R 8%, IE, #il, %2 Lo Tomilics TR
FRITHORIMTH 5.

LI ogE#misr s, REFERMLFY v 2 ICFHDORBPE Z 2 ELHE TS 2L
R BT, FHECHI3MERELSHEZHE T, BEAM RS2y
TlemMFL) T AMMESED Y, EiESHRICHIMENENEL 2ot E 2%
BTHZLiITERWVvE W), Berlin OWHUH A 2 5.

Elbow D K¥CH51F % 74 7 4 v Z7HEEERKICOWTIHE L 25%4A (2019) 1,
KHER L ELTR OB P OB RIC, 7474 V7 EEOREREDOECBEFET
2LEBALCWw3, REERMWIFECIR, HEXFMEANEII L LTS T & 2HE
LEDLFHVRD CepdEflI NG —7, thaililGnisE iy, EE2F2 4740
F—%WO7fetEL AL, AMAZ oMzt L, ACHHBXBIET 2L %
REH L LTWVB LW,

4, EE

S, L IAT A4V TEHOBECOEHEI»ST AN A TD T AT 4 v THEWN
FDOEERME L7~ COLENGRZDZDIL, 72T 7u—FntartIns-ky
BT, NIEAGXXbicE L, BREBABO L ZBLTHOZERLTWS & WnwHEH
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HARbIAT iz L TH B,

DO COBFFLERTIE, FEEEZ, BFHEICHE LAY 2 (EE2 & B
DHBZELLTLOLZ, BIRTIILPRETH 7. ZORICEEINLERBTERS
LUt RFEGERIC B 1T 2B ERIE, FEER, BEICE T 2 HAEEORERZ T T
72, KRBTSR, KAL 05, Hics T a0 nEn y, ik Jmsin
Fb, zh T hoxXfbe 2 Z THENMMER*SA S FEL L Tl hTnw s,
ZOHICE, AR EROEERLZOLND. DX ) hYEEGERKT 2 51880
PRI, BRHEAFAZEBIRZ LT TRAL, FEEEESENETIMEDY L
FCER-EZ22RHI®ZL, BIXUFZDOEZZEE, BWKRIEZILICETHRE
L7.

Ex5F 2, EEOBLTHDL, HEOELITEETAT VT 47 4 KOG
ICOWTEET 2 ETEHELEEbN 2B AT,

TR A BT 5 7 4 T 4 v ZIEE) O RRGT

SEIOWMIETIY BT 72T AV D ITAT 4 v 7EHEDOMIEIR, 74— F ZEEW
LCHfE 2D 5N T W3 2 LB L 217 - 72, Nelms (1994) i< X1, Emig
DIAT AV TR ROMBFERELZBENRE LE-FAE» BT -TEHD, %2
DHIFLIFRICKFETD IA T 4 v 7IRERGHCELINE Ltk o7z, 72, A
(2020) 1< X#iE, Elbow HIC X o> THERE N7z R DOWIERBERICTIA T4 v 7
HBVE Being a writer 1<%, BRE DM % S E R collage D24 & XL Tw
BTWIERfFEINTWS,

ZDXSIC, BT 2HRPMINIBE LKL THEZFH 20 I3FE TS
e Z250TRAEL, BHOaIa=T 4 KB LARLHDLEBKT 2 A DER
SHHIC, HERPOREL T —HORNEFHIIC AL Z2ICX>T, TAT
VT AT ATBBICEE R X 2 BRI TR 3 L HfF TR 5.

cTAT 4 v EBC SO () LmEASHENE L L 2D

1960 SERUUBEDT XV DI A T4 v 7 HERELZMELT 5 &, W5EE LR, kA
BIETHELZLICEODIMERIECA TAR X — DB ICRE A>TV T &z
5. ZoX) BT, §lIESCA T4 X —-oFfEEG 0P il sk X USUE A KA
LTWwW3ZLZ2EE27-bDT, ZOREXIZLLT /RS Bruner (1996) DO H
BT 2 fEH L ER B,

HEREIZONWTOREAZVDED XY 20, RADIZEALZHED X &
DIF, TAYV LB TS [ARORR] L ARMBEF THo7-. FLLE AL,
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ERN AR, AETER, O EBIEL 7o T2 b DA LK
B~DBNEEDORATH 5. T XTCHRMET 2HE L I EGw, BEen
T, PN TI 2B UL R, BMEZYARDO LT HLiEblFPTE
m ot [SULFE] EVH L TR tBHADELKBEZDL DD
PHIET 21T, Dot %DM ETH o7 (TAr—F—, 1996, xi)

FAT 4V IHEBEORBELY, HEF2TH0ICEKT 2 2 L8 TE aWnigEE L
FEEHHI DR L Te o 7o B HEAR D L, T A Y D OHEESEICHL Y FHA 20928 S (13,
HEICBT2EREORELMEAES T 5% activism EREZLFLTWB EE 2z
b, ZIbEINAEHMAD 122, FEXFOROA 740 ¥ —%2HHSKO T
RrlL, RENEEOHWTFZ2E TR L2k s EaR#wmTH 2. 94747
HEMEOKEICE VT, FLAWKSNT 258 EH & E LU L Offifi#
A 2R L 2 X9 h ) F 2T A X OB X L 2 5.

VEAEEX T30 BELABHEAFAEREHNE T2%806, L0 EED
HERBOBKE L VT AT v T4 T4 BB R RET 22~ HESZ L Z &,
BEHBEZ I TR AELSPFEHAFTCSCHEELRFECTH 5. & 21F, Bulikimic
o TWAAIO® b AR EOMEIX, PE X CEEE O MEIc > WwTE
EREZ DEMICR 25, T/, IFEEDHOBFOHRES L4 T4 —%
AT b WFFEIND. 2 AL 2 EBRIREZ CICHSTHRNT 7o —F D
TVIATAVIDOHY TRt T 5 LITAEETHA ).

AL =R EEBEEDT B0 TV IAT A4V I h, HEFBIVEYE
EWST DRAMNEI ZAEEST 2 T L 54T 4 v I HEORNBSHBREENS.
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Abstract : This research note overviews the studies about prewriting activities during
the 1960s and 1970s in English writing education in the United States. This research
classifies prewriting activities into two categories: process approach and expressionistic
approach. The process approach reveals stages for producing documents and instructs
writers to do step-by-step preparation tasks. The expressionistic approach empowers
writers to discover their subjects and gain ways of self-expression with daily activities
such as keeping a diary. This research suggests that writing education researchers at
that time tried to interweave in writing education the human qualities that people gain
through participating in multi-cultural societies and developing their self-cognition
and social understanding.
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Abstract: Among the categories on the ESL/EFL writing scale, organization specifically has
often been criticized for being vague, as its descriptors are represented frequently by abstract
adjectives or adverbs, namely, indicators of the degree of quality. This inevitably leads to
a heavy dependency on the judgment of the raters on scores. Moreover, the organizational
skill in L2 writing covers multiple aspects, such as logical sequencing, topic development,
and connective devices, where a different discourse pattern than in L1 is sometimes required.
In addition, descriptors are represented in different wordings depending on the rating scale.
These issues potentially make writing assessment in terms of organization more complex
and difficult. This study qualitatively analyzes descriptors of rhetorical and ideational aspects
in seven representative writing rating scales, both holistic and of multiple traits, which are
considered suitable for argumentative writing by Barkaoui (2007). The descriptors in the
rating scales were investigated in terms of the rater strategies for judgment making based on
the categorization of Cumming, Kantor, and Powers (2001, 2002). The study suggests where
the ambiguity in the organization writing subcategory lies and helps reconceptualize the

components of EFL/ESL rhetorical and ideational writing skills.

Keywords: academic writing, organization, descriptors in rating scales
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1. Introduction

Writing tests are usually evaluated directly by rater(s) on the performance of the
examinees’ products. Even when using the same rating scale, discrepancies can occur within
and between raters. If avoiding such discrepancies is a top priority, the indirect test' could be
a solution, where the questions that can be judged as having a correct or incorrect answer are
predetermined in relation to the skill being measured. However, this type of writing test is
much less common in the era of performance testing today from the perspective of face validity
(Knoch, 2007). After all, it is concluded that “the best way to test people’s writing ability is to
get them to write,” as Hughes claims (1989, p. 75). The direct type of writing assessment does
not follow a simple correct or incorrect decision-making process, and the evaluation is left to
the judgment of the rater based on the rater’s decision-making behaviors. Previous research has
often focused on investigating the perceptions of raters at the time of evaluation, but there has
been little research on the descriptors of the rating scales themselves. It is important as well
to explore the descriptors which raters rely on when evaluating. Descriptors in rubrics are a
list of descriptions defining in advance the ability being measured (Bachman & Palmer, 1996;
Weigle, 2011). Level descriptors in the scale are achievement level definitions linked to content
standards of band levels. EFL writing descriptors can be categorized into two main assessment
perspectives: rhetorical and ideational focus and language use focus (e.g., Barkaoui, 2007;
Cumming et al., 2001, 2002). Rhetorical and ideational focus refers to content fulfillment
and organizational effectiveness in the analytic evaluation category, while language focus
refers to aspects of grammar, vocabulary use, and mechanics. While the rating descriptors
of language use mainly require classification of errors, those of organizational aspects cover
multiple subcomponents which often overlap and are not always clearly identified by raters.
Considering the issues mentioned above, descriptors of rhetorical and ideational elements
in the existing rating scales should be explored with qualitative text analysis and descriptive
statistics to identify the possible causes of ambiguity in organization rating scales. This study
was conducted with the following two research questions in an attempt to contribute to the
intra- and inter-rater reliability of L2 writing assessment as well as to the teaching of the
organizational aspects of academic writing classes by reconceptualizing the subcomponents of
writing organization.

1. How can Rhetorical and Ideational strategies be defined in the level descriptors in

existing rating scales?
2. To what extent and how do the level descriptors correspond to rhetorical and ideational

strategies?
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2. Literature review

Considering writing performance is scored according to the judgment standard of the
raters, identifying and analyzing the decision-making process or the behavior of the raters
is important from a reliability perspective. From this standpoint, previous research has been
conducted to survey what raters are doing while evaluating essays using certain rating scales.
Milanovic, Saville, and Shuhong (1996) investigated the decision-making behaviors and the
essay aspects to which raters pay attention when using holistic rating scales, whereas Cumming
(1990) and Lumley (2002) did so when using multiple-trait rating scales. Lumley (2002)
presents findings that have some important implications in terms of the relation between raters’
evaluations and descriptors in rating scales. His main findings can be summarized as a struggle
in how raters reconcile the gap between their own intuitional perceptions, judgmental norms,
or actual text samples and the wordings of the rating scale. He describes the situation, saying
that raters “somehow managed to refer to the scale content” to make their decisions when
scoring in a quest for justification (p. 263).

Unlike the above studies that used existing rating scales, Cumming, Kantor, and Powers
(2001, 2002) investigated raters’ behaviors and essay aspects with no specific rating guidelines.
A series of studies was conducted to develop and verify a descriptive framework concerning
the decision-making processes of raters as part of the development process of TOEFL 2000°.
The research consists of three studies. In the first study, a preliminary descriptive framework
was developed based on the think-aloud protocols produced by 10 experienced ESL/EFL
instructors/assessors of differing backgrounds. The verbal protocol was collected while they
were rating 60 TOEFL essays. In the second study, the framework was refined by gathering
additional think-aloud data from another seven experienced English-mother-tongue (EMT)
composition raters with extensive experience assessing native-English compositions for
various tests administered by English Testing Service (ETS®). The third study was conducted
with the aim to refine the framework by analyzing think-aloud protocols from seven of the
same ESL/EFL raters who rated different integrated types of writing tasks. In the descriptive
framework, developed and refined through multiple stages of experimentation, the decision-
making behaviors were categorized into three foci: Self-monitoring Focus, Rhetorical and
Ideational Focus, and Language Focus. They include two strategies: Interpretation Strategies
and Judgment Strategies, which were further categorized into multiple decision-making
behavioral elements. The strategies were divided into 35 distinct and independent elements.
Among them, nine elements of Rhetorical and Ideational Judgment Strategies are addressed in
the current study. An overview of the framework can be found in Table 1 below.

Based on Cumming et al.’s (2001, 2002) framework, Barkaoui (2007) conducted further
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research on how different rating scales affect rater performance when assessing L2 writing
performance. One of his main findings was that raters employed a similar rating process,
whether with holistic or analytic rating scales. For the purpose of his study, he consulted the
other experienced raters and selected one representative rater of each type of rating scale in the
earlier stage of the study. Prior to the selection, he identified four multiple-trait rating scales
and four holistic scales from the literature that he believed, based on his teaching experience,
were appropriate for marking EFL university students’ argumentative essays.

Although these previous studies have focused on exploring the evaluator's perceptions
and behaviors during evaluation, there is no specific indication of how the descriptors
were interpreted and employed. Therefore, in order to shed light on the point, the authors
investigated descriptors of multiple writing rating scales that Barkaoui (2007) selected. The

rating scales covered in the study are shown in Tables 2 and 3.

Table 1 Descriptive framework of decision-making behaviors while rating TOEFL Writing
Tasks (Adapted from Barkaoui, 2007, pp. 104-105; Cumming et al., 2001, p. 53; 2002, p. 88)

Self-monitoring Focus Rhetorical and Ideational Focus Language Focus

Interpretation Strategies

Read or interpret prompt or task  Discern rhetorical structure Classify errors into types

input or both

Read or reread composition Summarize ideas or propositions Interpret or edit ambiguous or

unclear phrases

Envision personal situation of the =~ Scan  whole composition or

writer observe layout

Judgment Strategies

Decide on macro strategy for | Assess reasoning, logic, or topic | Assess quantity of total written

reading and rating; compare with | development production

other compositions or summarize,

distinguish, or tally judgments

collectively

Consider own personal response or | Assess task completion or | Assess comprehensibility and

biases relevance fluency

Define or revise own criteria Assess coherence and identify | Consider frequency and gravity of
redundancies errors

Articulate general impression Assess interest, originality, or | Consider lexis
creativity

Articulate or revise scoring

decision

Assess text organization, style,
register, discourse functions, or
genre

Consider syntax or morphology

Consider use and understanding of
source material

Consider spelling or punctuation

Rate ideas or rhetoric

Rate language overall

(The items surrounded by a double line are the strategies of interest in this study.)
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3.  Method

In the current study, seven of the eight representative rating scales introduced by
Barkaoui (2007) were adopted (shown in Table 2: four analytic / multiple-trait rating scales
and Table 3: three holistic rating scales below), and the descriptors contained in the scales
were qualitatively analyzed in terms of the judgment strategies of the raters’ decision-making
behaviors based on the framework categorization shown in the previous section (Cumming
et al., 2001, 2002). Hugues’ (1989/2003) holistic rating scale was excluded from the analysis
because the descriptors in his holistic scale did not illustrate detailed descriptions. The
analysis was conducted via the following steps: (1) Descriptors were extracted from the rating
scales and segmented into sentence units. (2) In total, 204 sentence units were examined to
see which of Barkaoui's nine judgment strategies the raters' decision-making behaviors fall
under. (3) The item(s) that corresponded were assessed on a three-level grading of ++ (most
applicable), + (somewhat applicable), and no mark (not or little applicable) depending on the
degree of applicability. (4) In case of discrepancies in the authors' evaluations, final agreement
was reached through discussion. (5) The results were tallied and the answers to the research

questions were surmised.

Table 2 Analytic/multiple-trait rating scales for analysis

Author(s), Scale Target (sub)categories
Brown, J. D., & Bailey, K. M. (1984). * Organization
Composition Grading Scale * Logical Development of Ideas: Content
* Style and Quality of Expression
Hamp-Lyons, L., & Henning, G. (1991). * Organization
ECPS * Argumentation
Jacobs, H. L. et al. (1981). * Content
ESL Composition Profile * Organization
Weir, C. J. (1993). * Relevance and Adequacy of Content
TEEP Attribute Writing Scales + Compositional Organization
* Cohesion

Table 3 Holistic rating scales for analysis

Author(s), Scale Score Band Level
English Testing Service (2020). 5 levels
TOEFL iBT® Writing Responses. Independent Writing Rubrics
Song, C. B., & Caruso, L. (1996). 6 levels
Evaluation scale for the Writing Skills Assessment Test
Tyndall, B., & Kenyon, D. M. (1996). 7 levels

EFL placement test, proposed holistic scoring guide cont.
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4. Results

Prior to the analysis of the descriptors, the authors discussed and defined nine strategies
based on the descriptive examples of the think-aloud protocols of Cumming et al. (2001, 2002)
and other previous studies (e.g., Halliday & Hassan, 1976; Lautamatti, 1990; van Dijk, 1977).
A list of definitions of the Rhetorical and Ideational judgment strategies compiled by the
authors as a basis for descriptor analysis is shown in Table 4 below, which answers RQ 1.

In the next steps to answer RQ 2, 204 sentence units of the descriptors in the seven rating
scales were coded by the authors individually concerning which of the judgment strategies
they fall under. First, 66 descriptors were determined to be excluded from further analysis, as
concerns were identified with content exclusively, not with organizational aspects. As a result,
138 descriptors in total were submitted for further analysis. Figure 1 shows the frequency
of descriptors corresponding to Rhetorical and Ideational strategies. As the results suggest,
the strategies are applicable to many descriptors, such as 1, 4, and 7, which require more
comprehensive judgment. Presumably, strategies 1 and 7, with more double positive (++)
labels specifically, are overlapping strategies located in a higher hierarchy. Lastly, the fact
that the frequency of corresponding descriptors in Figure 1 (N = 382) is greater than the total
number of descriptors (N = 138) suggests some correspond to more than one strategy, and this
overlap is shown in Figure 2. The descriptive statistic of the number of strategy elements each
descriptor contains is as follows: Mean = 2.8, median = 2.0, mode = 2.0, SD 1.4, min. = 1,
max. = 7. The results suggest that each descriptor applies to multiple rhetorical strategies, and

some even require reference to as many as seven of nine strategies.

50



A Qualitative Analysis of Descriptors for the Organization Rating Scales in EFL Essay Writing

Table 4 List of definitions of the strategies compiled by the authors as a basis for descriptor analysis

Judgment Strategies

Key words and phrases for in definition

Assess reasoning, logic, or
topic development

Elaboration on the thesis sentence or the topic; persuasiveness;
fluency or stagnation in terms of time, space, and argument

Finishing; task completion; conclusion; enough for evaluation;
comprehensibility

(Ir)relevance and off/on topic; answers to the question; relation
to the topic

Semantic property of discourses; propositional content of
discourse based on the interpretation of other sentences;
connection of adjacent sentences; convolution or certain focus
Uniqueness; intriguingness; empathy with readers

2 Assess task completion

3 Assess relevance

4 Assess coherence

Assess interest, originality,
or creativity

Mere repetition of the same arguments; no or little relation to
the topic; not useful or unnecessary

The whole guidance to the reader; reference to the larger parts
of a piece of writing, such as a paragraph or an essay; integrity
across paragraphs or throughout the essay; existence of
organizational constituents in a paragraph or an essay:
introduction, support(s), conclusion

Bookish version of English; formulaic way of writing
composition; appropriateness to the situation or type of writing
Sophistication in rhetoric; comprehensive judgment when there
is not enough material for a decision, or it is difficult to make a
partial decision

6  Identify redundancies

7  Assess text organization

Assess style, register, or
genre

9  Rate ideas or rhetoric

5. Discussion

From the high frequency of occurrence in descriptors, it can be inferred that the existence
of fundamental organizational elements and the topic development are likely to be the
indispensable subcomponents in the nine organizational strategies. Furthermore, coherence and
rhetorical sophistication, which can latently be included in any descriptor, have the potential to
be a source of ambiguity, leading to different judgments by raters. As expected, it is now clear
once again that a single descriptor contains multiple rhetorical strategies, and it goes without
saying that this is the source of the ambiguity that may puzzle raters in the decision-making

process.
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Figure 1 Frequency of descriptors corresponding to Rhetorical and Ideational strategies

The number of descriptors that corresponds to each strategy
0 10 20 30 40 50 60 70 80 90

1. Assess reasoning, logic or topic... HEEEEEGSE—— 44
2. Assess task completion g 28
3. Assess relevance EEpSEENN]S
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6.ldentify reducndancies w2
7. Assess text organization I 27
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9. Rate ideas or rhetoric = 46

M ++ (most applicable) + (somewhat applicable)

Figure 2 The number of strategy elements each descriptor contains
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6. Concluding remarks

Judgments about rhetorical aspects of EFL/ESL writing using descriptors in rating
scales require multiple assessment strategies. The interactive and overlapping nature among
the subcomponents of the organization skill is perceived as an ambiguity in the descriptors.
Hence, it is particularly important in writing tests to ensure a clear reconceptualization of
the descriptors in the organization criteria among raters during rater training. Leaving the
descriptors alone may cause inter-rater and intra-rater reliability issues. This is not only a

matter of rater training, but also teaching practice in the classroom, where instructors should
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be able clearly to articulate the component concepts of organizational skills to their students.
Lastly, the limitation of this study is that the number of analysts was restricted. A more

comprehensive and detailed analysis may then be needed.

Notes
" Indirect tests consist of such test items as multiple-choice questions, cloze items,
paraphrasing, or sentence re-ordering. DIALANG is one example of indirect language
diagnostic testing systems freely available online with five language skills or knowledge
categories (Reading, Listening, Writing, Vocabulary, and Grammar, while Speaking is
excluded for technical reasons) in 14 European languages. The test specification is based on
the Common European Framework (CEFR; Council of Europe, 2001). https://dialangweb.
lancaster.ac.uk/

TOEFL 2000 is interrelated projects to develop a scoring scheme for a new Test of English
as a Foreign Language (TOEFL®).
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Abstract: This study aims to investigate how the pedagogical situation of a society
experiencing the COVID-19 pandemic could be improved, especially from the perspective
of risk communication related to writing pedagogy. During a pandemic-related state of
emergency in Tokyo, a survey on life and learning was conducted for 254 liberal arts students
at Aoyama Gakuin University, Japan.

The questionnaire was prepared with a research design based on Aristotle’s classical
rhetorical theory from the Antient Greek period. 44.5 % of students feel a change in their
learning style due to the pandemic, and there is a perceptional gap between their natural
comfortability with writing style and exact procedure. Currently, 84.5 % of the students write
on a computer. However, for brainstorming, they prefer handwriting with a pencil and memos
or a smart phone. For building trust, they prefer face-to-face or LINE meetings to online
meetings. Regarding online courses, they would like to have more discussions along with
watching/reading learning materials. Individual support services, such as the academic writing
center, seminars and field work are popular for writing training. The results can contribute to

the preparation of a practical writing class for use during a pandemic or other disaster .

Keywords: COVID-19, online class, academic writing, risk perception, crisis communication
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1. Introduction

Since early 2020, society has changed due to the COVID-19 pandemic; human life now
requires things not experienced before such as maintaining appropriate social distance from
other people, wearing a mask, washing hands carefully and gargling after coming home. The
new way of living is to avoid “closed spaces, crowded places, and close-contact settings”
(Japan Government, 2020). The pandemic, which the World Health Organization (2020)
declared on March 11, 2020, has lasted longer than expected.

Several researchers have discussed the influences of COVID-19 on the perceptions of the
public. Nikcevic and Spada (2020) explain that the pandemic brought psychological influences
such as “fear, anxiety, perceived threat, and stress,” which could cause COVID-19 anxiety
syndrome.'

In general, it is a big challenge to continue a sustainable society under these conditions.
This is a situation that calls for risk/crisis communication. Studying the case of risk/crisis
communication after the Great East Japan Earthquake, Tateno and Yokoyama (2013) illustrate
that a key use of crisis communication was to provide sufficient information for people to make
a proper decision in their daily lives for risk management after the incident. Communication of
risk/crisis is delivered to manage the difficult situation.

As a genre of writing as a craft, environmental writing (including environmental
literature, science writing, and nature writing) has dealt with the relationship between the
natural world and human beings for a long time, whether the story is fiction or nonfiction.”
This genre can be extended to include the pandemic story about public health issues due to
viruses from the natural world. Like these works of literature, environmental writers have
described numerous aspects of the natural world and human beings in various stories.’

The context of risk communication and environmental literature/writing could be
extended to the discourse of education in academic writing under the risk perception of
natural phenomena such as a pandemic or disaster. The case of COVID-19 has also changed
the way education is provided in college, and teachers now prepare lectures and, at the same
time, prepare careful support for their students’ learning in this special situation; they must
teach classes while the world around them is practicing the communication of risk and crisis,
including official government acts such as state of emergency declarations.

During the COVID-19 pandemic in Japan, which is the case of this study, Tokyo’s
Aoyama Gakuin University, introduced online Webex meeting systems to continue to provide
classes to its students safely, with students of some courses taking online classes for multiple
semesters (Aoyama Gakuin University, 2021). Other courses taught in classrooms at campus

are prepared carefully according to mitigation rules such as allowing only a minimum number
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of attendees, making sure classrooms are well-cleaned, and cautioning students not to speak
too loudly, in order to prevent spread of the disease. (Aoyama Gakuin University, 2020).

According to a perception study by Abbasi (2020), most of the students in their study
thought that the e-learning program in online courses is beneficial for the acquisition of
knowledge, while they preferred to learn practical skills such as clinical skills and technical
skills in clinics and laboratories.

In theories and practices of writing education, each discipline has a different approach
(Blakeslee & Fleischer, 2019; Holdinga et al., 2021). Currently, many courses provide students
with writing assignments related to the COVID-19 pandemic and the social change resulting
from it. This occasion gives students the opportunity to think about the current situation
objectively and academically by searching the literature of their own research interest.
However, a previous study in Japan insists that some students need special support for self-
efficacy and self-esteem during the COVID-19 pandemic period (Arima et al., 2020). More
research is needed about writing an assignment during many constraints due to the pandemic,
such as limited access to library information, limited meeting opportunities in the academic
community, or less opportunities to talk to classmates. They are not ready to receive sufficient
writing education in a situation of emerging change due to the pandemic.

With this background, this research aims to clarify the current perceptions of students
about the aspects of writing education in the risk/crisis communication period to improve

student learning and writing support for students even during the pandemic.

2. Methodology

A perception survey was selected as the method of this study as follows:

2.1 Questionnaire

The questionnaire was designed based on two characteristics. First, it can look at the
balance of the logical, ethical and emotional aspects of the current situation during the stay-
home period due to the pandemic, based on the classical rhetorical theory of Aristotle.* The
theory has been applied in various fields of pedagogy, psychology, social science, and politics
(Bizzell and Herzberg, 1990). The logical aspect is mainly related to the daily schedule of the
students and their way of learning. The ethical aspect of the questionnaire is communication
about building trust with the instructor of the students’ class or the academic advisor. The
emotional aspect is more about the feelings of the students, especially how they can be more
comfortable and less anxious even in a pandemic situation, when writing a paper or doing

other learning activities.
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Secondly, the questionnaire was prepared based on research on risk communication using
an approach of social psychology (Tateno & Yokoyama, 2013). Previous research insisted
that the public and academic community should take a risk in daily life in the social context
to become aware of risk and prepare for risk beforehand with the appropriate knowledge
(Engdahl & Lidshog, 2014).

This time, a study field is within the framework of a perception study conducted
on students in the academic community in the pandemic risk situation to better practice
writing. Furthermore, being careful about the current tough situations of the respondents,
the questionnaire did not necessarily include some basic questions about the study of risk
perception, such as anxiety, feeling stress, to reduce emotional pressure on students as
respondents to the survey.

The questionnaire has four types of questions: 1) daily life during the stay home period,
2) perception of how to write a paper, 3) ideal writing support, and 4) preferable style of

writing training.

2.2 Perception study

The selected respondents were students from Aoyama Gakuin University, who were
attending a liberal arts course, called “Vision of Science and Technology.” There is no
expected specific tendency or specialization in the profiles of the respondents.

At the end of the spring 2021 semester before the conclusion of the class, the online
survey was conducted through the course web site on the online course system CoursePower.

This site facilitated the online survey during the class.

2.3 Data analysis

After the perception study was conducted, the data was statistically analyzed by looking
at the ratios of selected options of answers for each question. The perception tendencies of
the respondents were investigated by categorizing them into six sections: 1) Demography of
the survey respondents, 2) Daily schedule of the respondents during the stay-home period, 3)
Perception regarding the changes due to the COVID-19 pandemic, 4) Perception of writing an
assignment during the pandemic, 5) Perception of access to writing support, 6) Preferable style

of academic writing training.
3. Results

3.1 Profile of respondents

The number of students who responded to the questionnaire was 254. All responses were
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Table 1. Demography of survey respondents Table 2. Daily schedule of the respondents during stay-home period
Number Ratio MNumber Ratio
Grade (n) (%) Hours for study after school (n} (%)
Freshman 188 T4 Almost none 13 5.1
Sophomore 41 16.1 0 to 30 minutes 24 9.4
Junior 23 9.1 30 minutes to 1 hour 61 24
Senior 1 0.4 1 hour to 2 hours 7 303
Mo response 1 0.4 2 hours to 3 hours 45 17.7
Total 254 100 3 hours to 4 hours 18 7.1
More than 4 11 4.3
Gender Mo response 5 2
Male 158 62.2 Total 254 100
Female 95 374
Mo response 1 0.4 Club activity after school
Total 254 100 Almost none 174 685
0 to 30 minutes 21 8.3
Age 30 minutes to 1 hour 11 4.3
18 106 41.7 1 hour to 2 hours 12 4.7
19 85 3356 Z hours to 3 hours 14 5.5
20 44 17.3 3 hours to 4 hours 5 2
21 14 5.5 More than 4 5 2
22 1 0.4 Mo response 12 4.7
23 1 0.4 Total 254 100
24 1 0.4
25 0 0 Hobby after school
26 1 0.4 Almost none 12 4.7
Mo response 1 0.4 0 te 30 minutes 18 7.1
Total 254 100 30 minutes to 1 hour 43 16.9
1 hour to 2 hours 82 323
Department 2 hours to 3 hours 65 25.6
Science and Engineering 145 7.2 3 hours to 4 hours 15 5.9
Social informatics 44 17.3 Maore than 4 13 5.1
Global Studies and Collaboration 41 16.1 Mo response 6 2.4
Community Studies 22 8.7 Total 254 100
Economics 1 0.4
Mo response 1 0.4
Total 254 100

valid for the analysis of this study. The number is the same as that of the students attending the
course.

Table 1 shows the demographic data of the respondents. Most of them are students in the
College of Science and Engineering (57.2%), the School of Social Informatics (17.3%), the
School of Global Studies and Collaboration (16.1%), or the College of Community Studies
(8.7%) on the campus of Sagamihara campus, located in Kanagawa Prefecture, of Aoyama
Gakuin University, Japan. One respondent at the College of Economics was taking the course
from the Shibuya campus of the university. The grades of the respondents were freshman
(74%), sophomore (16.1%), junior (9.1%) or senior (1%). In terms of gender balance, 62.2 %
were male and the other 37.4 % were female students, and one student (0.4%) did not respond.
Regarding their age, most of them were between 18 and 21 years old. Demographic data was

almost the same as expected.
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Table 3. Perception regarding changes due to the COVID-19 pandemic ~ Table 4. Perception of writing an assignment during the pandemic

Number Ratio Number Ratio
(n) (%) (n) (%)

Do you think that the pandemic changed a student's way of learning? Which device do you use for writing a paper?
| don't think so. 26 10.2 Computer 215 84.6
| don't think so very much. 38 15 Notebook or paper 19 7.5
Yes or No. 70 27.6 Smart phone 7 2.8
I think so. 85 335 Tablet 9 35
| think so very much. 28 11 No response 4 1.6
No response. 7 2.8 Total 254 100
Total 254 100

Which tool do you use for brainstorming?

Which learning activitiy increased during the pandemic?* Computer 122 48
Watching educational materials 121 34.6 Notebook or paper 62 24.4
Writing a paper 100 28.6 Smart phone 18 7.1
Reading a scholarly publication 61 17.4 Tablet 14 5.5
Having a discussion 9 2.6 Don't do brainstorming 33 13
Nothing in particular 48 13.7 No response 5 2
No response 11 31 Total 254 100
Total 350 100
* This question accepts multiple answers. Which tool do you think is the best to use when brainstorming?*

Pencil 117 17.8

Which learning activity is your favorite during the pandemic?* Smart phone 117 17.8
Having a discussion 108 35.1 Memo 100 15.2
Watching educational materials 82 26.6 Ballpoint petn 93 14.1
Reading a scholarly publication 54 17.5 Notebook 90 13.7
Writing a paper 31 10.1 Computer 72 10.9
Nothing in particular 29 9.4 Schedule book 31 4.7
No response 4 1.3 Tablet 24 3.6
Total 308 100 Brush-like pen 3 0.5
* This question accepts multiple answers. No response 12 1.8

Total 659 100

* This question accepts multiple answers.

3.2 Student daily life during the stay-at-home period

In the survey, the next questions shown in Table 2 were about the schedule of the students
during the stay-at-home period. After taking online classes, most respondents study for 30
minutes to one hour (24%), one hour to two hours (30.3 %), two hours to three hours (17.7%)
or so.

Regarding time, except for study after school, they spend 30 minutes to 1 hour (16.9%),
1 hour to 2 hours (32.3%), 2 hours to 3 hours (25.6%) or so on their hobby. 68.5% of them do
not spend time on a club activity, which means that they do not participate in the club activity

for now.
3.3 Perception of how to write an assignment

Table 3 shows some tendencies with respect to the changes in the learning style in the

daily life of the students during the COVID-19 pandemic. First, in terms of their change in
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access to their course from a classroom to the Internet and the switch to the new technology
of online courses, almost half of the students, 44.5 % in total, think (33.5%) or think very
much (11%) that the way of learning style has changed due to the COVID-19 pandemic. Other
students think that there is no change at all (25.2%), think yes or no (27.6%).

More detailed questions about their change of learning style were answered the revealed
an increase in the frequency of watching visual educational materials (34.6%), writing a report
(28.6%), reading literature (17.4) and having discussions (2.6%). A supplementary question
shows that during their free time, they tend to have more access to YouTube and related visual
content, SNS (social media), or movies. This means that their activities in their private lives

have shifted more to digital/internet, visual-oriented communication, rather than writing or

reading.
Table 5. Perception of access to writing support Table 6. Preferred type of academic writing training*
Number Ratio Number Ratio
(n) (%) (n) (%)
Who do you contact when you need support for writing?* Individual support 90 21.6
The Internet 188 31.8 Writing seminar 81 19.5
Friends 148 25 Field work 52 12,5
By myself 88 14.9 Laboratory visit 35 8.4
Scholarly publication 80 135 Museum visit 35 8.4
Senior students 35 5.9 Writing workshop 31 75
Teachers 21 46 Support by mail 30 7.2
Others' papers 21 3.5 . -
Library visit 21 5
No response 5 0.8
No response 41 9.9
Total 592 100
Total 416 100

* This question accepts multiple answers. *Th' - - —
is question accepts multiple answers.

Before the pandemic, who did you contact for writing support?*

Friends 94 221
The Internet 92 216
By myself 54 12.7
Scholarly publication 40 9.4
Teachers 29 6.8
Senior students 26 6.1
Others' papers 7 1.6
No response 84 19.7
Total 426 100

* This question accepts multiple answers.

Which communication style do you prefer to use with teachers?*

CoursePower 141 33.8
Face-to-face meeting 137 32.9
LINE 57 13.7
Email 39 9.4
Online meeting 26 6.2
Other SNS aside from LINE 7 1.7
No response 10 2.4
Total 417 100

* This question accepts multiple answers.
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On the other hand, a question about the students’ favorite learning activities showed that
they tend to prefer more interactive style styles as in-class discussion (35.1%) followed by
watching visual educational materials (26.6%), reading literature (17.5%) and then writing a
paper (10.1%).

3.4 Perception of the writing process

Table 4 shows the answers to three questions asked in the survey. One is about which
device is used for writing the overall draft of their class assignments, the second question is
about which device is used for brainstorming, and the third question is about which tool is
thought to be the best - for writing when brainstorming.

As a result, 84.6% of the students responded that they usually use their computer to
write a paper. About half of the respondents, 48%, answered that they use a computer for
brainstorming. Interestingly, to come up with a good idea and think about concept/organization
of a paper during brainstorming, respondents though the ideal tool to be a pencil (17.8%), a
smart phone (17.8%), memos (15.2%), a ballpoint pen (14.1%) or a notebook (13.7%). Only
after these tools was the, computer (10.9%) selected , followed by a schedule book (4.7%), a
tablet (3.6%) and a brush-like pen called fude-pen in Japanese (0.5%).

3.5 Ideal writing support

Table 5 shows the data on the questions regarding writing support. To get writing
support, respondents access the Internet (31.8%), speak with their friends (25%), study all by
themselves (14.9%), and look at scholarly publications (13.5%). Unlike before the COVID-19
pandemic, they speak more with their friends (22.1%) than accessing the Internet (21.6%).
Before the pandemic, they studied less by themselves and had less chance of looking for
scholarly publications (9.4%).

The questions in Table 5 are asked to select multiple answers. Compared to the situation
before the pandemic, in the current situation the respondents selected more answers, which
means that they now access more varied ways of receiving writing support than they did before
the pandemic.

Whether before or during the pandemic, students continue to have few opportunities to
try to make an appointment to speak with their teacher (before the pandemic 6.8%, during the
pandemic 4.6%) or senior students (before the pandemic 6.1%, during the pandemic 5.9%).

The preferred communication style of receiving advice from a teacher is, the responses
show, via an online course web site such as CoursePower (33.8%), face-to-face meeting
(32.9%), LINE (13.7%), Email (9.4%), online meeting (6.2%) and on the SNS (1.7%).
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3.6 Style of academic writing training

When students replied to the question of their ideal way of academic writing training, the
answers include individual support (21.6%), a seminar (19.5%), field work (12.5%) and other
styles such as a laboratory visit (8.4%), a museum visit (8.4%), a writing workshop (7.5%),

mail support (7.2%), a library visit (5%) as shown in Table 6.

4. Conclusion

The survey unveiled the perception of current students about their lives and learning; how
they live their lives every day, how they think about their study, especially their writing, and
how teachers and support facilities on the university campus could support students’ learning at
home. There are several limits in terms of the survey. One is about the demographic tendency.
More than half of the respondents were from the College of Science and Engineering. If a
student survey could have been taken from all departments on all campuses of the university,
the results would be more comprehensive. Another limit was on the comparison of the results
before and after the occurrence of the pandemic. This time, the results were analyzed based on
the perceptional responses of each student before and after the onset of the pandemic. Further
research would be necessary to examine the differences of overall tendencies in regard to
students’ perception of academic writing before and after the occurrence of the pandemic.

Here are the points to conclude the discussion.

4.1 Student academic lives and information

For the safety of students, an online class teaching style was implemented during the
pandemic, and students mainly did not go to on campus classrooms as frequently as before
during the pandemic from 2020 to today. The results in Table 3 show that 44.5% (Answer:
Think so 33.5% and think very much 11%) of the students feel there has been a change in their
learning style due to the pandemic, which confirms a large extent of change to their academic
lives.

A high proportion (68.5%) of the respondents do not participate in a university club
activity, which coincides with the findings that many students study by themselves without
information from other friends or senior students (Table 2). However, according to the survey
result, students understand more than before the pandemic that there are many types of
options to get information from the Internet, friends, scholarly publications, senior students,
and teachers (Table 5). That may be an optimistic aspect of the change that gave students the
opportunity to be more proactive to obtain appropriate academic information. That is also

supported by the finding that students reporting they consult scholarly publications becomes
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higher after the pandemic (13.4%) than before it (9.5%), although these percentages are still
lower than those of the Internet and friends.

A university library has good potential to improve this situation for students to access
proper academic information, especially regarding scholarly publications, for their study or
research. Although the respondents did not select the visit to a library as the most favorite
opportunity in the survey (Table 6), combined with other popular activities, such as individual
support or a seminar, the library could be a more helpful place for students looking for

scholarly publications when writing a paper.’

4.2 Student perception of learning

Some gaps were found between student perceptions and the current ways of learning.
One involves their favorable activities while taking an online course. The majority of learning
styles favored for online classes are to watch or read educational materials along with the
lecture. This time, the survey shows that 35.1% of the students would like to have more
opportunities for discussion even during the online class (Table 3).

Table 3 also shows the perceptions of the students who were doing their writing
assignments. 28.6% of the students responded that writing assignments increased during the
pandemic; however, writing a paper is a less favored activity than other learning activities such
as class discussions and watching/reading educational materials. This strongly suggests that,
during the pandemic period, writing support for students’ class assignments is more important

than before to enable students to keep up with their learning in class.

4.3 Perception of writing a paper during the pandemic

The survey also looked at the more detailed perceptions of students regarding writing
papers (Table 4). There is a perceptional gap between their natural comfortability of writing
style and their current exact procedure of writing. Now, 84.5 % of students usually write with
a computer. However, for brainstorming, many students prefer to use a pencil, memos, or a

smart phone, rather than a computer.

4.4 Pedagogical implication

These interesting results, especially that many students prefer to use a pencil when
they are brainstorming ideas, can be used to design a practical writing course. Specifically,
implementing handwriting activities is a key option even during an online class and writing a
paper with digital devices.” For example, during an online class, an instructor could assign a

brainstorming activity to be written with a pencil on a paper or notepad, and then the students
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make use of the drafts, either the papers or the online screen. The survey shows that a smart
phone is another popular tool for brainstorming, which can be further investigated. Either
way, the instructor of the online class could recommend handwriting activities or the smart
phone memo function for brainstorming as an option to drafting a paper with a computer more

smoothly.

4.5 Writing support and training

According to the results of the survey shown in Table 5, students tend to have fewer
opportunities to speak with senior students and teachers during the pandemic. Furthermore,
the respondents think that the individual support style is the most preferable support for the
training of academic writing (Table 6). Combining these results, individual support from
senior students at the academic writing center could be a preferable approach for learning
support during the pandemic due. That could be applied to other situations of risk/crisis
communication under strong anxiety feelings, such as natural disaster.”

In terms of receiving academic advice from professors, to build trust, students prefer
to use the online class website, face-to-face meetings, or LINE interactions more than the
standard communication tools such as emails or online meetings. For writing education, it
is also an appropriate step for teachers and students to discuss about how to communicate
regularly to develop a paper from onset until submission.

In conclusion, based on the perceptional changes of students due to the COVID-19
pandemic, ways of teaching writing and ways of supporting writing can be adjusted according
to the new styles of life and learning of the students. These results can contribute to the
development of a practical writing class more suitable for writing instruction and support

during a pandemic or other prolonged disaster.

Acknowledgements

The author would like to thank the students who responded to the survey questionnaire
in class, as well as the class teacher, Dr. Hiromi Hirata (College of Science and Engineering,
Aoyama Gakuin University). This study was approved by the Committee for Research
with Human Subjects at Aoyama Gakuin University (Sagamihara 20-5) and supported by
the Aoyama Vision Program known as “Health Innovation” at Aoyama Gakuin University.
The author also would like to thank the Director, the Vice Director, and all colleagues at the
Academic Writing Center of Aoyama Gakuin University. Finally, the author declares here
that there are no potential conflicts of interest with respect to the research, authorship, and

publication of this article.

65



TR KETHTFIv 72 I94 T4 v 7y — 20214 RE 9454 7Wigk)

Notes

1

Ahorsu et al. (2020) set the first measure to look at COVID-19 fear, then clinics and
psychologists started to look at the specific emotional response during the pandemic.
Naturalism movement in writings and other expressions also includes environmental writing
(Hasegawa, 1992). The environmental literature describes both sides of nature; a good side
is a spring season of beautiful blooming flowers or a fruitful harvest time in autumn, and a
bad side is about a natural disaster, earthquake, flood, hurricane, or typhoon to devastate a
town (Iwayama & Beppu, 1992). At that point, the craft has an aesthetic sense of expressing
a natural place and requires ethical attitudes to natural places and animals to protect the
environment and animal rights when people bring technology to the natural place. The story
there could become “utopian or dystopian narratives” according to its storyteller (Ikta et al.,
2008).

The examples of literature are “Walden or life in the woods” by Thoreau (1854), “Silent
spring” by Carson (1962), “Big-two hearted river” by Hemingway (1925) or “La peste”
by Camus (1947). Furthermore, in Japan, novelists have also written many similar topics
of nature and human being. The examples are “A handful of sand” by Ishikawa (1910),
“Descendants of Cain” by Arishima (1918), and “Muddy area” by Miura (1982).

Aristotle’s communication theory is called “three rhetorical appeals” to be persuasive
academically and in other genres. It can be applied to speech communication and written
communication.

As an example of a field work as writing training, there is a SantaFe Science Writing
Program (2021).

Handwriting gives more information about its writers, such as their psychological or
physical condition and a way of understanding the topic, while the merit of digital
information is readability and convenience for submission.

The limit of individual support by learning facilities such as academic writing centers is
that sometimes students would need support to use such facilities. It is necessary to do
frequent public relations activities for learning support through newsletters, web sites, and
other information outlets to students so that they can use them according to their needs. The
recommendation to use such support from class instructors or other facilities at campus is

also a good way.
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